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INTERVIEW PROTOCOL (STUDENT
TEACHER)

Biography: Influences on teaching perspective/experience with children/perspective of

teaching

1. If you are asked to describe yourself in a two-paged article, what would you say about
yourself?

2. As you look back, could you think of anybody or anything that made you decide to become a
teacher for young children?

3. How did this person/event influence your decision? Please give examples.

4. Have you had experience working with young children?

5. What part of the work did you like best?

6. What part did you like least? Could you tell me more about this?

7. What do you think are the three most important things early childhood education can provide
young children?

8. Please describe your picture of a good early childhood teacer.

Expectations of student teaching

9. Can you picture a student teaching experience that you would like to have?

10. What are the most important things that you want to learn from your student teaching?

Experiences/Perceptions of student teaching

11. Please describe a typical day of your student teaching.

12. How would you describe your first week of student teaching in general? Could you tell me
more about it?

13. Two weeks ago we talked about your classroom experience and how vou felt about it. Do you

feel any differently about it now?

—Could you describe some events or situations that changed your feeling about your
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Exp
14.

15.

16.

17.

placement experience?

eriences/perceptions of problematics

Up to now, what do you find is most difficult for you as a student teacher? Could you tell me
more about it?

—How did this happen?

~—Have you talked to naybody about it?

-—How do you feel about it?

—-Did you deal with it?

—What solutions have you tried?

—Did you feel any constraints in dealing with it?

Is there any other thing that troubles you in your student teaching? Please tell me more about
your fceling and experience in this situation.

—How did this happen?

—Have you talked to anybody about it?

-—How do you feel about it? Why such a feeling?

—Did you deal with it?

—Please tell me more about your solutions?

—Did you feel any constraints in dealing with it?

I saw this (an event) happen the other day when I came in to observe, could you tell me more
about it?

—Were you troubled by the situation at that moment? (If the answer is positive)

—Tell me more about your feeling and experience then.

—How you talked to anybody about it?

—Did you deal with it?

—Please tell me more about what you did?

-—Was there any constranint in dealing with it?

I have read this in your journal. You seemed to be troubled by the sitution. Am I right? Could
you talk more about your feeling and experience in that situation?

—How did this happen?

~—Have you talked to your cooperating teacher?

—How do you feel about it?
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—Did you deal with it?

—Please tell me more about how you dealt with it?

—Please tell me about the constraint in dealing with it, if any.

In our last interview, you told me about the problem you had that you did not deal with at that
time. How about now? Is the situation resolved?

—Please tell me more about it.

—Do you think there’s any way that it could be dealt with?

—What have you learned from it?

—How do you feel about it now?

—Do you think there’s any way to avoid it next time?

Final reflections on student teaching

19.

20.

21.

22.

Now that the student teaching has come to an end, if your friend asks you how you feel about

it, what would you say? Can you explain more why you feel this way?

If you are asked to give advice to students who are, going to student teach next year, what

would you tell them?

—Could you tell me more about these suggestions?

—Are they related to your own experience?

—In what ways? Can you give me examples?

We have talked about the problems you faced during student teaching before. Now in

retrospect, how do you feel about them?

—Anything you feel most strongly about?

—Which situation(s) do you think is most significant in your teaching experience? Could you
tell me more about this?

—Do vou think any of those problems can be dealt with in a different way? Please give
examples.

What do you think you have learned most from vour student teaching? Please give examples.
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PROBLEMATIC SITUATIONS IN EARLY CHILDHOOD
STUDENT TEACHING : AN AMERICAN EXAMPLE

Li-Ching Lin
Abstract

The purpose of this interpretive study is to examine the problematic situations a prospective
early childhood teacher, Carolyn, perceives during student teaching and how she experiences
those problematic situations. Three questions are raised: (a) What are the problematic situations
that the preservice teacher encounters during student teaching? (b)How are these situations
experienced and dealt with? (c)What does going through these situations mean to the prospective
teacher?

The following findings emerged from this inquiry. First, four groups of problematic
situations seemed to be most salient in Carolyn’s student teaching experience. They include (a)
walking the middle line, (b) relational and role definition issues, (¢) lack of experience,
knowledge, skiils and resources, and (d) pupil concerns. The perception of these problematic
situations manifests the interplay of Carolyn’s personal characteristics and the classroom
contextual elements.

Second, the experience of problematic situations during student teaching seemed to be
inevitable, though the consequences of such negativity are not necessarily negative. Carolyn’s
case witnessed growth in both consolidation of teaching perspectives and establishment of more
tactful teaching practices after undergoing these problematic situations with appropriate
supervision and guidance.

Third, Carolyn’s perception of the problematic situations reveals different functions and
impact of the extent of compatibility between Carolyn’s original perspectives and the cooperating
teachers’ perspectives. The incompatibility between her first teacher’s perspective and her own
belief of good teaching led Carolyn to reflect on a more theoretical aspect of teaching, while the
similarity of her second teacher’s perspective and her own exposed Carolyn to her own
limitations in enacting the good teaching she would like to emulate.

Fourth, based on Carolyn’s experience, some essence of the experience of being a

prospective teacher were identified. They include (a) the understanding of self as a learner and a
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teacher, (b) the search for ownership and the teaching style that fits best, and (c) linking one’s

own espoused perspective and pratice. Some pedagogical implications are drawn based on these

findings.



