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Abstract

In this research, we have goplied literature in science conceptions research as wdl as fidd
investigation to probe dternative conceptions d primary school pupils. Theoretical sudies from the
literature have shown that there were many emphases on the physicad meaning and the effects drawn by
philosophers of science leading to the formation of paradigms on science conceptions research.  Our
focus on primary school pupils dternative conceptions related to batteries are divided into four phases: (i)
andyze context regarding bettery in present primary school and subsequent nine-years of continuous
curricula; (i) summearize propositiond statements and develop target concept map on battery from the
comments and responses of researchers, in-service teachers and pupils (iii) edit protocols for interviews,
(iv) collect and andyze pupils dternative conceptions using the tools described above. Reaults, from 18
primary school pupils, show that our joint venture on concept formation research has been affected by the
four tempord paradigms formed a certain prominent historical landmarks in science conceptions
rescarch. Our data dso show some smilarity and generdization with that in the literatures on science
conceptionsresearch.

Key words: Alternative Conception, Primary School, Interview, Concept Research, Battery.



