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ATEEAE > IR A5 (Problem-Based Learning, PBL){ERS S HE FAVIEA H %
im o iR By > PBLIEERA: A MRETE L o B2 HInH A (o I S i P R R e R AU > (B8
WIFERUR > BARPBLECSUR A —BIEHTEE » I - ASCHAY R DIEsam i L B SRR 1y
20 o $HEPBL A e ERERAE 11 2 30 > TS R B S PBL AT @ TG PR B S RE JTHYIL
¥ o P BAr A EIRYPBLERAE B - HHEHEmYstaE T 8830 - PBLER SR RL5R 3 B &
PRSP ER - DURGEIRERE » BIRESEZE AR S BAERRE JAVEAEMT  hiEReE g
s HELRL > PBLEEG R GIRLA RS - SRR E S - MIEEEY » TRENaE
BRE R ORE AR o B RAEER - ASLLUSkilbeck Z IE SR AN RyafiE sty
IR > EEPBLEEIERTHREEK - (RBSMNEHANRICERE > TalEREERK - I
FEREEAEAME MR SRMEE M RS EPBLERERE © MV E LERS ST
Mg > CHE R EEMRTE DU B ASHI SR E B - i% - BB A S iRt Hm B

BHIGEIPBLERAE St > S W F Ro i D FEPBLE S 2 BLBEE

RASEE | RS E M - MRS REE - Sk - EIRERAET

| ah=
= CAl5

BEAEEERABENM B R
BAR - DIREIHE - KEHVHA AN £
[ RE R 20 A HAZGH A > 1997 © Halperin,
2010) - 19984F FERERBEEHFHTHEZ R
@r(Accreditation Council for Graduate Medical
Education [ACGME]) > DLK2010FEEF
NEREREGNEEHRE&EEEducating
Physicians: A Call for Reform of Medical School

and ResidencytgfEEHH - —+—H4L e
VR E i NI - BRI - BRIR AF
PIVEE KR - AR GBEER - HER
B ASME AN EFEEREKEBAE /I (clinical
competencies) « [Nt - BEEHEHHEEREMILE
RANEEE T GBS A R R TR 2 s T 38
AE) » DUV ARYESEL [ - BBm A2 5
T HEEE(Cooke, Irby, & O’Brien, 2010; Swing,
2007) ©

*HEAAEH AR

(FBEH : REOIFOALI6H > B3THH - REI02F2A22H - #% HH# + RE10243A25H)
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19104E{CA. Flexner{Ff L EEE L H K
o FE W A R R R 2R B W A R R A
SRHTREL - DB R AL BB H (W,
D. Anderson, 2011; Weatherall, 2011) - [&]FF
1960, T A EFEEAGRAZ | (back-to-basics)
HE - (HREREHEENRE FARRER
{22 (Carraccio, Wolfsthal, Englander, Ferentz,
& Martin, 2002) - {HPEpH T RAY » B2 HE A
B PRI AT L R R R AR P R B 4 &
DA THR RO SR R T e o 2 IR - (E R
I B4 DR B B I i R 2 A 1 B R
EZE BB F I T » R TR EH TR
e EREE MR - MBS RS E (Problem-
Based Learning, PBL)RFET A » 1l Ayl 4R EE
A B EE B ER  (Barrows, 1986) - Barrowssy
RyPBLEZ (T BLER PRPEIT AV M » A DA
TR L FEHIRTT - HRAVA R
HY E P 22 RS - B R R PR A Y Al
ik 0 DA 3 R R R A SRS % H AR - PBL
HUERIEIE = AT 5 2 B R B s B B KA B s
F%(Barrows; Carraccio et al.) °

FF W TEEl B PBLER (I T A PKEME ~ &
B E 7 0 1A 0 AIZRAC T PBLES
PRI B ZE A BB PR R RE AV R | 2 3
iH(Albanese & Mitchell, 1993; Berkson, 1993;
Colliver, 2000; Norman & Schmidt, 2000) - “~
Y FFPBL ] DUE B 2R A JEASER PR E 5 5E Y
EHCUTN M © ASFPBLE ) - B
IR H R S It o B DL B AH 48 R SR B Y B RE L
B W (Colliver) » [R5 B REZCEFTERS
HIEH BRHY RIS » BIPBLH/NAHFTRESE
HYET I A S B EL R A 2 ERY » S AT fE

s L PR BE PR T T HY S E 1556 B (Berkson;
Colliver) » [Nt » A ZFFPBLELEL » AR
PBLIGHBEMHERR Bt EEELE

PRRRA

Bf o~ B T AR A ER B — A2
BRI ?

Y FFPBLA] DLUE Bh &2 A4 Y& 15 BR IR B 75
RE IHVERZ (LU TGRS SFRFPBLE) RS
PBLLUE R E I 56 (situated learning theory)
Ry ERTE - GEAEERE T E S LIFE H e
(professional knowing)fJ#8fE > [KIFtPBLAE
EREBER TEENERTTE - Al o
BB i 7E LSS R BN 22 Eh =5 5 (United States
Medical Licensure Examination, USMLE)ZE
— [ B Y AR B B B R R S R
FSCRUREAE - TR fit 25 B ot (M 21 2 B PBL
HYER 4 2 IRBE 2 B IS Y S - 2480 > DA
USMLEZE [ B B ARG PR A B A 1 T EE
#7 - A]EHPBLAH R B F S v LB
H 35 & (effect size) .29 » AYRER] DA
PBLAE(E HERE RS #4555 /1 (Blake, Hosokawa, &
Riley, 2000) °

W HIEBRIERAY L5 5| 38 AR E B
sFamPBLELEE PR E 558 I HIRA » B E&PBL
EEREREE THSEEETX » 5
PBLEZ R E NEERE B LR KZEIMm A ?
PRIt > A 0 E sk DS L BRER LR
HEE fife B PR B 755 19 7R SR MG AR AT PBL Y A ks
& 1m T PBL A] DR T ER PR B 5 RE IV 1L
%5 o fEM5E 575 F » A3 PubMed/Medline,
EBSCOZEEREH » 40 1EAY L problem-based
learning’, ‘meta-analysis’, ‘clinical competency’,
‘medical education’ 25§ T EEEEEZ S H
RESZER o O FTEESTPBLAYERN. ~ BH AR ELRE -
HNEE ERVEE) - DUREREIT R =
F o R SRR BHPBLAE (€ #E SR ERY
Fre o [B0 SRFPBL AT (e HE B PR AE 7 Y HE
185 FE—S R HE R AIPBLZ 11 -
FER ASBH ST 5] S RFPBL Sy AT 2 HER PR AE JTHY
BH750 0 NI aemel e 7 R,



PBL {EEEREHSRE T Z 3K 3

LA BB RS e M HEMERRGET - B
A RS AR tHEEE R EIAYSRHES - DA%
HAPBLA A MR B 5 A TR -

Al GRS LR

PBL fy— TH A 5% 4= iy R i 223 DA
T E s HY 5 A (Barrows & Tamblyn,
1980) - PBLIYFF 0B & ¢+ — ~ BRIE S
DLy A 3 2t B SR 5 72t 55 71 i 4 L 1Y R R
(authentic problem) - {F fy 5[ H BT
Mok BAEE R AR - R - B2
Wil E2 3 DU R RIER B (A 3 IR~ SR
> 2005 ; Barrows, 1996; Savin-Baden &
Major, 2004; Schmidt, Rotgans, & Yew, 2011;
Sockalingam, Rotgans, & Schmidt, 2011) ;
T DIBA RN o RS R HY B ENF R
PR A B AN RVERIRTE - B SR EED
2 ARNEEEREHEYE > Bk
E B = BT AR AV AR - EEE S
R B - ER Y H LR R
et T~ B2 B DR A 3 B 1T B B R
H(Barrows, 1996; Berkson, 1993; Norman &
Schmidt, 1992; Savin-Baden, 2000; Savin-Baden
& Major; Vernon & Blake, 1993) ; = ~ 2352
ENHEFRESE - H/NEE e B
Tt S R R Rk BB S AU RIE - DAZE AR
PB L[ A 25 1Y FLAR DL RS B B E Fh () 22

FgE S (self-directed)yE2 & (Barrows, 1996;
Hung, 2006; G. O'Neill & Hung, 2010) ; Y ~
WA A O EEHAHERE S (% - AIRE
HITR L EEEERAE - KRB IF [ DLE MR 5 |
Ao R AR FE N 5 B = TR Y B R
AE - T BhER AR 2% e R e D B B AR Y BE
JI5HE ~ sEfEZPEE 5 Barrows, 1996; Budé,
Van De Wiel, Imbos, & Berger, 2011; Schmidt
et al.; Schmidt, Dauphinee, & Patel, 1987;
Sockalingam et al.) ©

AR > SREHPBLIR (EEE A B e
B2 H 555 (Dochy, Segers, Van Den
Bossche, & Gijbels, 2003) - & | » PBLIA
KT HERE (arch of knowledge) ~ #EFE (R [E 1)
HE R4 TR ARG o DU AR R R 2
e KERERE - B » PBLIZERHER
FelE By A BA YA (starting a problem) » £
HEER RS - SIREEANEE B
TFEIRR - ##F 0 BBEZREE ZFEN
AT~ SR ELMERR o M ARAS Y 5545 TS
P (ill-structured) BL{7 48 i L 2 (I T RE A 1 A2
(problem follow up) - EE2/ERVEH CHHEA
(B8 B2 A B A iR RS R A% 22 0 T EEER
HLUES BRI JTA - i > PBLILA
O — E SR AR ELHY AR R R (E ZE R - HUT
RZHY - BEEG#E R )72 (Evensen
& Hmelo, 2000) - A2 » A fHE Y S R

SRR A
/ \
/ﬁﬁﬁ é!ﬁ(é%é\
BRIV L

@1 : X0EOIHE
BRI @ {BI0E The arch of knowledge: An introductory study of the history of the philosophy and methodalogy of
science (p. 80), by D. R. Oldroyd, 1986, New York: Methuen.
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R REM FEFE (postproblem reflectoin) » 2
PR AT B 22 (51 R LAt ZE (51 Y B[S P LTI R
Hal ARV EHER[(Norman & Schmidt, 1992;
Savin-Baden, 2000) - 7 BAVEEEE A E A
UL BRI A A » 2B EA
e PR B 755 A 2 S A (R el > R0t
REYrARELEEE - 1T a8 H g m 82
B ) - MERRRES) » GRBHNENE
% R DI E R R AR R
DA RE - 18 W 125 48 R ik Y A7 188 F Bl
{FEFHRE IRV HEAE -

RS RIS S AV T & > F. Bacong LA
WG ~ WHIER B AT Ry (R EL B o ISR IR
PBLH{REGHILNE - Hran B T ILE (fact-
collecting)fVE24= » [ A A B HEERAVEL 4 -
WAk S B O 5 RS YY) 8 A b O ik
44 - {572 > PBLEA SR SRV ARG -
MRS A AN S » NMERRREHME -
R - EEE R e BIPBLAIG &S
B R E RSB EERE S - HA
SRR ST AYER AR EL BT A M (Oldroyd, 1986) -

51 - PBLAYER BRI SR B8 5 R Gk Y A
it e AKE g Ry L0 (Sweeney, 1999) - PBLLU?
A ZHEER PR B ZE B - B8 MR PR E L
TERVERIE SR - DASCER AR/ NG RIS [ 5 5
TR PR B 75t Ef(community of practice)&r
TERVER ARG » —[EP VB S B2 -
A B 4 el il 228 1Y 5 5 B (de-context) K1
SREPY > PBLEBE A EHRE P A EEIR
B b B Y 7 A B M 22 A2 55 Y M (explicit)
ELE 2 W0 {a B R T B A ] J T B R
HENFR(implicit) 52 E F USRI -
AL BAFRT » BHEEPBL 2 F
A5 4 5k (situational knowledge) » R &r
F Ry R I A A BR 7 Y R 5k (compartmental
knowledge) » [Tl /& AE T HE 1R PR B 75 SR I Y 511

PRER A

#k(domain knowledge; Barrett & Moore, 2010;
Hung, 2006) - f1.0 B E A EL » PBLAYIHES
BB T R E 2 HERE AR - 5B
B A N HERRAE )T - BERAE ) ~ REREARR
Fae) o B TS ERS Ry 70 0 i BERTT
T B ANEE JJ(Barrows & Tamblyn, 1980;
Carraccio et al., 2002) o

W

» [ A SR ] itk
PR EE T IS

HPBLS| A B ELE H ISR » DA i fe
ZEME T TR > SRS R PBLAYEE
B E SRR B EL B Y K B 1% 5% o0 M
e iE - BUR RSB E BN PBLESI S
FERAY] - AR Ry 507 & B B2 38 o
HEFRAE  HEtHmEERETIH -
1:(Albanese & Mitchell, 1993; Berkson, 1993;
Colliver, 2000; Dochy et al., 2003; Gijbels,
Dochy, Van Den Bossche, & Segers, 2005;
Vernon & Blake, 1993) o 8 —{77 /4 Schmidt=f
(1987)ETTHY IR EE AT PALS{ B 2R
PBLAYBHZEHEITELER - 45584 H - PBLEZENER
RO HEE BERSTE » [HISOITFE Z 5T E
AILME AR ES  + - BEN G TR E
TFH R - ZRMWAHAZFEAR K o AR
FHANER  DRFIEREVIMEEE
PRt i B R PBLERR T & o

2~ %% VernonEiBlake (1993)LL1& 5% 57 H7
J7EHETT1970-1992F HY 22 T A7 R B sE °H
ATPBL RS MM I - ST RAEEE 8
B 7 57 B2 B2 %5 (National Board of Medicine
Exam I, NBME I)Ed 55 [ B B 5 B8 225 5
(National Board of Medicine Exam 11, NBME II)
HIRCER » DARGRIZEHR TGV RRIE ~ 21T
LR B EEES » BURGHELETILEL - 45



PBL {ERE R EHRE ST Z B 5

REURESHELAAENBME 1Y EEA RS
a7 B+ » PBLZHRIIFENBME TTHYER PRI
s R E o N E S EE S EIERTE
BRI - HEfi i 1% Vernon&iBlake 5 f#PBL
SV EEAG S E BURUBR N a2 24l - BELE
AN EFPBLEIR S - MR A EBIRZ 2
H4ER » EAE DL IHPBLAY K (Colliver,
2000) - Aifs > AR b (RS er 4l B st
705 DURERITEV A AR - I e
FPBL 248 MEWTFEAVE S (Hartling, Spooner,
Tjosvold, & Oswald, 2010) -

TEIE[EIE > AlbaneseEilMitchell (1993)4f
FERAE1972-1992 4 DL S B EE 5 AY 1 Of[5 B8
S HFEIHYPBLISE » EENBME THY A
BERIEZA1E%, - LU NBME I1IAYEE PR A3k B 2
BUETT 59— REV R GMELLER - &5 R S HIPBL
SHER AR AR R PRI SRR BE ~ B2E1T R
e~ EEHEEENR - 2K R EZHETHY
R ERES AL - Nl EEFPBL
HERAWEARI NIRRT E - ZERER
E[E - 1 HPBLAHERA (e s 4
(hypothetico-deductive reasoning)if: {7 [ &%
o B DUZRRESE AR A H e 2 T
HAE - AlbaneseEiMitchel IFE iR 58 £ 2 5 &2
o 4T TR S T PBLERAE S B8 A HL(EH 4T
HYE FEREERET) - FE o IH H B AN
HIRE S - HIE MR BEERBEHE
HyaE - A s 2 (E PBLERIZ B IR & 1Y
SRR B - H e R e 1 2
SR -

Berkson (1993)t81¥%f19924F L)L Hij’JPBL
BH9E > DAPBLZ A HRft 1 8ar Ay MBI
2?2 BRI DIZERG R ? B BRI E
BLE PR E RS ? FESEEITILR - &%
Berkson&iziid - HASEMELA T
Ho A4 A 5 2 B PBLAR Y RS S A 1 S5 e

JESERETE - HZPBLAH 2 E E AT & 5 (LI A
BN el E - AMEZ4BEE - B
o A s S A ] R R - AT RA
PBLIZ 45 2242 1Y /2 2 BLERFT A IR [ DA e 22
fdl o Mk "8  MEMRAR RIS (Barrows,
1992) - it Berkson F A 22481 0 AT HUHE AT
EXRENBERFEE TEWZEPBLALL
JEE R TR > A EPBLAY RIS -
T e P 3 G 4 I R S B
(Farrow & Norman, 2003)

546 » Kalaian, MullanEiKasim (1999)t7,
AT TARUIEY 2R &R > $HE71970-19974F
B EL A RYPBLIASE > FHNBME IEANBME 11
AEETTERIE VLR - BEARGE IR A EEE - H
Kalaian %2 B - TR R PBLEE
R Ry o] - EREIE S IREVI ST 3EET ~ BBACEN
fTPBLEVASERE N Z » &2 2 PBLAHRLAY -

F A ¥Ef AlbaneseBiMitchell (1993) ~
Berkson (1993)L/ k& VernonEidBlake (1993)%5 5
(B SE > Colliver (2000)241992-19984E (1 PBL
WHFE R 52 - LR AR & 7 #TPBL Y AR
J7 AR LR BE (SRR S » Colliversd
Ry AN=E BTN TE AR REA » LUK
B E st at s < R EHYETHE » PBL
TEARIEA S - JEZ B BEE A Pl
Fir ABR & b fEJEFFCohen’s d = 2.000Y% R
& > A ] [EEPBLHYAGE - {HColliverFH 53 #T
R IA R G AR 2 LS HPBLER T
TEEARREHIGECERRIRFE ST o Colliverffih
TR R PBLEYE s A6 455 - HPBLUT
geseat Bk = EHERER T 2RAY /o A B 4L 2 38
FULGRAS - 0 B E RSt RAYRERE - ArRL
BIfEA R GIHIRER - # AT RE 2 R Ry B kR R R
Frigpk o sk T B 2B EEEHN
PBLIVARIME LS 2 8 » s B EPBLA
FEAT M EREL 7k BRI RS -
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% - Dochy<#(2003)[]fgH ' 43/mPBLE
BHFE - FTHkEEAYBTIE R L0 TR = 8
BHIEEIEEE - M H AR T IR E B R S
A FE I RIER S RE - S5 RBUR > HETER
F PG AT RS AR AT T 3 > SRk
GEEPBLAL B AR ¢ 5V 8 AR KIS E
#7550 > RIPBLAHEL & HERMRRAYRER - A
DL ROTSE EoRaT & T RS MAERF B HGE -
SR ] A i HPBL B KRS = BE#% > Gijbels
F(2005)Hy R R 3 Mt 2 HEF B HY AL D)
A BEE—D YRR ER - A
PBLELHGZ 24 B2 AR R R 2 52 - &5
R E S B4 BIPBLAH 53 HII7E IRt R &
ERERFAEAIERBE o Fr2GijbelsZ
G HYER > A TR AR R SR AR NE
FAIERAYEE ST - RIPBLAH MY Ak LA R IR
BE & E o AR R A P9 2 B B T A
& o &SRR IR PBLE H BE4RAY SN
RIACRE AN > DA ST B IH H e
FIELE N RIBLRE 4 1 AU PBLEYERH

E/
-

H 4y PBLIZ S 43T 2% 7 Colliver (2000)
e R SE T A E RAVEE > REW
Schmidt, Muijtjens, Van Der VleutenEZNorman
(2012) DLEE B S 22 2R @ ME DL S PBLAEETT 5
2 H104{EPBLEFEEl T1& a0 1T > S5 3RAH
WA — 2 4E - PBLARAE SIS E S0 RUR
B3] M2 EEASEREE S - A[LIER
BB FUARIET e et at iR 8% - PBL
SR AR — A A R AE B -

By [BIRANT ST E R PBLEY R &R A —
tSEPBLAY R 2 fREE - & S8 _Liiay[a]
BESER (AR BB AR IS A PBLESS Z AT
S SRR - AT REE AR 25 HES S BB SR R
Z RIAFT LAV HIPBLECS Y B G AL B > LA
O E E HAR B U B B st DL e B

B AEPBLEIAY » ASC ESRESFPBLAY RN ST
T FESTESHY B R AR TR 2 B e BB R K HY
EFE o whadam PLLEEE T HUE ) Y
iz > 2 B PBL i B S A B G AR B
I o DA I B o AT S AT A B PBL
BN TR HIE R E B RE IR B2 LA -

— * PBLIEEEHE PR B RER
(THEEKREREBEEZE B HEEZERknow

what#8 % 2 know how

3¢ 3R 2 1] 27 & (outcome-based education)
fo DA B IR Al E RV RE 1) By et - 5%
RE N ~ BB AR 2 U7 ((Harden,
2007) - B H HEEA 2R AR T AR
BESATHIR RS2 EEABEN
AL E > MERNEEECEEE
N B BRI R 2 R HATF (Sahin, 2010) ©
2RI B REEEREFEAE
AR EBPBL » BB A E AV IE AR
rp o HSHEMFFEE(LRRIRI - (A
RS S - B RS B R Y
#E JJ(Albanese & Mitchell, 1993; Dolmans, De
Grave, Wolfhagen, & Van Der Vleuten, 2005;
Norman & Schmidt, 1992) - AIliZ AR R EEEE
R ER A i Ry (e B I /R0 - N BRI
SEHLERHIR (5 0 BERRESIAFEEE
L ER BRSPS AR EE - Bl
RN PRRIET » a{RIBRRIYAE - B
HORE Y A S B T8 B RS BRI E A1
AR A A A AR E P AR RS R EE T
AP R ERCE R E RS AV - 2
HE R E AR BT SR I 8R » HEE U iF
BEER/ NN A EE SRR -

5 5 5 AR S T S A R
FERRAYRE » 1976455 — (8 B8 B2 H H A
e A6 s - B S DURTE AH 1% Ry 2w BV R A2



PBL {ERE R EHRE ST Z B 7

(apprenticeship-based curriculum) » 224 520G
PORhE YR AR ER AN - AR R
BRI BB E FOEE PR BN R I 2K
TREARERL - HIGHAY B m (EARBAE - 2R EE)
Pz o E A —HYRIER - S5 R S B BURF A
AT OR S AL VR PR RE ) B FF S ER IR TR
(Papa & Harasym, 1999) o

HEF8TI4 - SN HEEERIRAE AR
& 0 R EILEN TR R B IR R E R
BHITE  REIERRL R B Y ERIZ (discipline-
based curriculum) DAFET 525 4= YRS IR AE
IR PR — R B AR ELR, » PB4 R
L sk A & (know what) > [fii 1] EHHY
FH S Al B2 S B i A A o Ry B AL -
WILEE - ST AR I EEE
(thinker; Mann, 2011) - K A&ZEM7K H & (EHEH
FERURIERER] - MBS Nt Z B EE
Fe(positivism) NRIELRFTE 2 E 5 - HEEREE
rhZ T R e SR AR EEHERR U704 - 1R H]
{EfERE 5 B % 2 HAHE I (Mann; Papa &
Harasym, 1999) - ZX1fi » BB 2L FEH
FIRAGCEARRI A - B A
B E AR - 58S AR A
FERERER 23S T (AT B PR F 4R (Papa &
Harasym) - 4558 - ELAR R = BRIRE 5408 -
BB G B B PR E TSR B S i

19S5 1 ABR%R - BEBFEE G
FIESERL B ISR IR B S R H Y A A
A HBAAG AR PR E % L& Ry H AR &R
12 o NILER T Dl B R4 R 5 [ Y 3R 12
(organ-system-based curriculum) > [EERFZAYEH
TR D SO R M YRR 2 HIGH, - FE HH AR
B PR & 22 DL B #G 2900 & T Bl Y 2H SRR A
TEERIE N A B RISS - A RBEREE
E ey - AR FE A 4H A HY A B e S g R
RSB 1% - BRAE R B B ) B2 B

REFREIRRE T - T RE DA AR M ) BE S T3 -
PRI > HEERIE Y BB N = A S TE 2 S
BETHRE - 15224 AR PR e A (088 3R
R (Papa & Harasym, 1999) -

1970F41% » B2 bR - EH
FRNERRER A R AR B R AR - gAY Bl
TERHR IRV RIS T o EEHVIERS
HIFRESSL R EXA - REBERFEESN
PRI R R ST BB R R sl i R Ay 7 =0
A DAE B ERERE o [EIF - Barrow (1986)+
iR DR BV E B R+ AEH
HESHERANE » BREFIE A7) (know how)
ot PP G R L A T AR 1 T R i e e DA 3 e
EEREE T (EHE A > 1997 5 Papa & Harasym,
1999) -

RILBE 2B F R g A LIRTE
AGB E E ARt akam LAY SR RS, - L HE
BERZMAZERE - M ERFEREE
A HED > A8 HEFEREEERER
SRR EHES - BEAREGRESIEERE
HDIRE - B ERSERENEEREEZREIC D
FHHY o BIANFEEBEERFHE IR A SR 22 -
ATRECLE R R AV IIRE - EERAER
o L A ELRE E APBL > BhEr S| A
RHVELERS o A RTTEERIESRE - M
s B g MR A - NIt - & K PBLHY
T P o T TAIEREVAE | B T
RO JT ) WIERRE IR -

1. NEAFRBENENAE

—RRERIK B AR SR BB E S A
e E A A BRI - A
% HEERATEEEARKREY > HHEEE
HEBOREIE NI > K08 S gAY R
AL - A REE S — B B2 MAT Y i M R
#k(universal knowledge) » B¢ R T /EE -



8 HEZ MR

il IR LFE E R EENE R
o AT A R B R R E HYRHIE
R EER KB REENER EAERK
M B R R TR AR PR -
BRIRFROIMERRER > DU EREEFENE
RENFE - FIFE 2 ZER A EREHY
BEEEASIEBRE - PR 7 R
PRE BT NEEARNESFTIEA AT
HAEk (local knowledge) © 4 3 K1 3% 2 FE PR
TAEFME - BA RN BE R AR A RE (Y
F B o TTAE MRS A R B PR AR 4& e 1
HFEE » BABEAMDUREZEL EERE
BRI 2 AL E M T 0 58 Y BE & (Lockyer,
Wycliffe-Jones, Raman, Sandhu, & Fidler,
2011) »

Wt Bt A AT B R AR
APBL - &I £ (learning by doing)ff
A A R PIES KSR - BEEalEr
IR th 205 [ HE 4 T 5 | EB0UZ B [E
HYEHE - 1S 2 DURR R 22 1 5 55 R R 3k
MR E @ B g AR I B R R R
(Savin-baden, 2000) - 7= ELE2 AR ] DL 8
G & AV AIERE R DR R AR - S BN
(&l ZE B AE R I o BE 2R 3% g Y K1 E8 i & 1F
T R R E SEEC RE REL P T R R S s
B {H BN [EIE ZE B YRR SR BT g - AT
Y H0E BRI ERAY S B A M - TR T
#wMEFIE% (Evensen & Hmelo, 2000; Gibbins,
McCoubrie, & Forbes, 2011; Mann, 2011) » {
B F F(pragmatism) HYEES - B4R 3 A5
AI&S B B IR ~ R B 0 DL
HIF Ry T HEE R R A PREL - R hAE
ERCEREGY - BEGEAEE - WAER
SIS - 3 FRER PR O FH AV R0 B B 5 RE
(Ende, 2010) °

2. BLUEE 2 M Tknow how

PBLZ IR LR RS - BEEHAEMEA
B FH MV EFL(Barrows & Tamblyn, 1980; Mann,
2011; Schmidt, Van Der Molen, Te Winkel, &
Wijnen, 2009) - 7% 3 i (constructivism){F
#E EEERE]. Deweyfill. PiagetdyHEL >
DIE N R SRR - B AR e
IR EEh AR E - st E - B
DA R a4k B2 i A2 #Y 2 B 3% (Savin-Baden,
2000) - PBLZFIFR ALY RIERIT & (a(epistemic
curiosity) » FEEL A FEV BB M 0 5[#R
sk FEAZHVERE R - B R T MR
R e - BIE > WERETEI AR/
AR - RRER AR R0 FEHYRR A AL
REE CRrARN R - NS85
AR B SOR A SR B CHV RS © B
DIAEEAHE E e @ % - B B Ry
HIZRHBERT & HITE R » R E FE A
BTG FT G RS - Rl AR R e
TEA - AR AR ETERE (Schmidt, 1993) -

% - PBLiE/E H R E /N
o & A0 fett & i i (Barrows & Tamblyn,
1980; Evensen & Hmelo, 2000) ° [A f & {E K
ERWERERIEANET - FEKET]
LIE RAAFERTER A FH F - 7Y EPBL/NE
S EHIHEE —(fEET G - BiBEEEEN
A DLE T B e R 0 R A2 B 5 A
FEEAL - SRR B A [F]E 28 WY e b i B i
RETEHIZEAEEL & 111 B /7 (Van Blankenstein,
Dolmans, Van Der Vleuten, & Schmidt, 2011)
H—J7H  BIfEEE#EE - HPBLEZ#E
TERACERENE G 2% EEARIHE
REENEE - EEHMSHRAER KGN
BEEHENE - g b ARyELEs -
AT - SR SUBAYEEE K TERS
BEPBLEY " HIEREY | o [ REBE DR
PREE AR R R0/ NG B o - RDBES



PBL {ERE R EHRE ST Z B 9

EMEAERNEA > DEEEABIREE R R
o R 4K B BALRT 55 A B A L T & AL A
SRHIEAE 11 & FEFE (Evensen & Hmelo) °
PBLIYE A T 2858 8 A58 ok B A 88
Wt E S Ry 1R IE B Y M AR - T DASR
17 By 1 18 15 Bl {0 1% 48 o R g o 9 7 0%
PBLEE A 2 MATESINE SR - REBK
47 S P DT — (1B 4 S A Y A L SR
HEEARERERE A AAFE D IRIE
MDA E - A Bl T AN E
4H - Rt > PBLATSEFAAYRE G AL - 2
E A\ REIEAH AR 21 FREAEE - 551t
GE RS M NS EN S EEERE T >
S HE By L0 R S B AR A - DU FI 22
HHERKEREZH -

(O RHEBRFE

AR EBZHH

BRI R0 s am Y ER B - oG o A SH
PBL#E w0 By i BEZX ] 2 BHPBL Y 5 DAL
MR FBIRIMEERNE S - EFTERS
HYRIE% R BERS B 24 H BHIRRK
ORI A — 2 - 1 BRI B AT
(reality)HYRH Aok 2 HUE D@ G (fit) - R
BE "W (match) o FDAARSZFFPBLE £5R
MRS E 2 EEERN 24 FRZHEE
PEfE A A LSRR 2 5 (Colliver, 1999) -

% » PBLIE®/V 5 [HHYE 5 (minimal
guidance instruction) » E24: 2 5 35 IH Bl fig
L ZE R RE DU S 3% (Kirschner, Sweller, &
Clark, 2006) © [t » 22 (@5 =X & (i B2 4= 5%
MR T 557705 ) 0 R DUEREE
S EETHERL > MELABRASE
AR HRNEB SRR E OIS EE
Bfi(Coderre, Mandin, Harasym, & Fick, 2003;
Groen & Patel, 1985) -

HEBERREEEN

F= o EEEHICRE L i LUE
JERE ~ BEERE - M B RN B S b
BT HPBLES T AAVRE NI ERHE =
(Berkson, 1993) - PBLE A [GEfEF R » &8
PBL)Z A AL EEE N ML 4 (F (Hartling et
al., 2010) - FE[FHZPBLEEHERIEANE
R DA HEMEEEHT82% » HAMH /54
HRIS > MPBLERAE T EHYEEE HARBLIZ
Al THE Y ER S BRI E E64% » FNZE
PBLERA: HERF] T £ EiERIEHY =70 2 — » &
AT EIES IRIZHY RT3k (David, Patel, Burdett,
& Rangachari, 2005) ©

7 R o] AN SZRFPBLE LRy » B
BRI MG R R T - TR R R L AR
FyEBREHIAREL - B A TR E R R E
DAEEE B v P 2 e L R REL R > S DA /D 5 |
HOETTERE AR AR SRE T » NMEE
H H IR BT R AL RE - SRV AR A g
T R % B 5 B (Berkson, 1993) = [N - Al
HEBEHE IR BEEBAETERRE -
TRALERE A R M AR A - A R A
TESH AEF (Kirschner et al., 2006) °

()X IFFHIFRE
(E=SEE B
B 7> $T PBLEE Sk am HYHEH > DU HISZ
RFPBL ] LAFZ T PR 8 75 BE ST HY 1L HE AT
[E]FE -

1. BEABEE

fE B B HEF] O BEERRIEKE e TH
s Fy ELA [ T (e - Sl B AN EL B (truth)
[ E A o FTEAASZRFPBLE £5REAMER
EEHI AT E IR R - 4 2 m 2
FIEE— BRI

IR > HIER ARG IR A 5] #E s > e
B —H T B A o BRI

HRS2F/NEE
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i W EEATEHAVRE 0 ROFEES R
RV - FT B 2R EEE AR
TE2EEE  DIEEEERE - Frf
B PR EEENE DL B EE R
J3(Mann, 2011) « 7 [ iE e )] » S50
FrEZH6TT & T A H A DUES T R R L
I BIR B & S - 2 BiEEE
AEJT °

il R S EENIRE IR SR
LB AR B 4 sl 2 22 APBLAE B &
Y > JBERIHNIE  BEHAEE
151y 7 =X B 8 e A 8B > WEHRTE
BE EyytTE )70 - BTl AR L
USMLESS — & EZ HY AL i B 22 58 5 5 il ik
SF HPBLELH R I E PR IR R - &S
FEH & A A S ESNFE - BAERE
24 HITL B (Albanese, 2000) « PRy fe M1 B2
S ERERBHPBLIVER E Nk - & — T & {Lam
(reductivism) FH(ELY - ik E DA 26 (E 25
BEIANT S > HUCER A YRR RG F IR RE (1Y
B B0 % DB IERER TR
EAEREL TIE#E ) (Kelson, 2000) ? {F
DochyZ(2003) k& GijbelsZ(2005){V1& % 5717
HEIEE 0 JEFENE A ELPBL A1 E
FH 89T B2 21 2 0] DU B« F A o
PBLIEE REELE ARSI ERIREHAE S - A
HEFFEMBEE - MeEFHb 242 EMEE
JIHARESE - GLEI 3R ER AR APBLZERS T
HEHEST

2. PBL @A EN R R

NZFEPBLE R fy » B ANV e G
B G EE o ANER DU 5E 0T B 22 A
A ESIE T T - SOE N B PBLERZ 5
HMEE D » AR B4 ISR
R

HE L BEEREEE RS
HRIES - B A WA RS B R
a0 BB AR RS B HE BEAE e B
BTEERHIFGE - RIS AE - Ak
LRI B BG ME HI B B R MR R s A [E] - UL
AT LLE R RS AT R B R R i I & DA AT 2R
TR &ERERRE 2 B B AE AN, - (I A
2NV AR 2 - ETRE2EH
HEIR'E - WELEER - A e
PEFIGE - HAE B BERIR TAEH TR R
(Jenkings & Barber, 2004; Manderson, 1998) o

FRTM A — (R B A BE A FRGR
VRG> NMEREE > BRBAETEER
R HE T AR R L ] W - ST DL T3
a ) R R (EEEIRREMAT - HEER
RGP RS - —REHEE R 2R
AR DS BEREERE - 5[
BRRSEN BB MRV RERNSORE - f 2
SELLERARN - Rt AT EE A5 I R ]
DB &EEm - e mIEE M RIEUER —
FRABFT I e & R E(RIRE » 1987) -
Rt - BE S B ER AR fE Gl D &8 BR T P et T
HIMER e B &E - T Ry AR PE 3R -
W > 25 RPBLECEHESHVERRER LIEH
51E - H e EE AR AR &R DL R B2 T
5](Taylor & Miflin, 2008) o L4} » /NgH 3%
HIEREY 7% » AT A E YA O £
(intersubjectivity ) JESfi# £ (Rogoff, 1990) -
k2 N B I E1E - Pl B [EE
BEERTHEIERAY BN - R EEEN T EE
7% > IPBLANRIREE S EARY -

3. BAMEBEERE

B4 Ry T A PBLIE RE I 8% 37 2 E H
B BRI R BRI E N H R A
62%HFT » {HFEE 2 BIPBLAY I EUIH N #1
Bl Y5 [ > B2 AR ge R N B M R T 1y 22
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HEE  ERETRH16%DL EEEIRE
HYELE H f%(Van Gessel, Nendaz, Vermeulen,
Junod, & Vu, 2003) - E4: HEIY 358, B
R DU EHFRE R Y o TREERPBLE
B i RE A i e B B B (i R v DA
AR ERAOG[EEE - BAR
HHYEEE HAE S AR E B G B &R
Ko EEKESEE IR T EnEE
B BRME SR e R E - s
B> Z2EAPBLAVRFRES 2L - F2 ISR
R EBIN SRR RS 2 2 H B (2
FEZ 2 BPBLA RIS N - = ~ DUAFESRAVES
BRI EE B I RN REEP. A
O’Neill, 2000) = ft4h » L EHE—DHIEREH -
P EENE AT - A FIERBHPBLE G E
BhE2 A B THER IR ©

DA EEREA T PBLEEER AV #A1E » RiBEE
{EPEEREVFERZ T > BES R Y 52 B B 3 AT
SR SFAIAAE A > TN — G R O B 2R R
MrEEAEAEPBL Ay SR S Bl » DL R 2 A1ask
JERGAYRE -

— PBLEEBE2ABEN/OIEEEHE

B R IR TF = A0 2 R PRATHYRR B 52
H o BEEORTAE  BREE 'Y
LUZS B B - W2 B R E Bt
BHETTEFEEMR - BRI IE LR E
¥EAOEE B - PBLEHTHERKATEE
B PR AR AR - H{EZE BB R A -
EAERE R UTH e S B - B -
7 ~ BURERE B BRI RE = - AT LLER -
PBLIYEE IR &P 522 T i (situated
learning theory) ¥ %E(Albanese, 2000; Norman
& Schmidt, 1992; Savin-Baden, 2000) - ifif&
B EPBLIVIZ L - B T EERYEEM
a AL R DR BE 1Y 2% 2 (Brown, Collins, &

Newman, 1989) o {51523 H 5 & B Y 2 B
FHREREE > WUNHECE ~ 51EE > HS LR
Ayt - BURE TR R R SR EEAL
FE B EE g RO R B B iR
I W SHRANEREE TG
MAEIR I » IR & TS PBLAYOHEER
HLHE -

B M el AL BB (LT 2K
FRANG & EHY 2B E R A IS LB
i 0 HERAVIRFEI & ey o ZIEE -
{THEHZEE (Brown et al., 1989) - DL
Ry REE - PBLHERPRISEAVHI S & B AG (b
Ry ZZBIBINE - (el R S22 i S R A g
ZEE NEENER - Wil E R EH R
M T EE M | (physical fidelity; Brown,
Collins, & Duguid, 1989) - L4} » PBLJR:ZEE
EHBENSEMER LIFE—EIRADE
g A T RAREEM ) (cognitive fidelity)
HEMFEDE S FEEHBEEBRVED
T EARE AR AR R B 5L EE
HY— E(Brown et al.; Gentner, Loewenstein, &
Thompson, 2003) °

HPBL/NHELH EFZ2KE > Schmidt®
Q011)PA " 5B | (situational interest)fi#
EA R EGIEERE  EREEEETE
OB TR AR - BEE A R R
HYEFEr LN o #EA TUE(LRIRE | (activation-
elaboration) Y FEAZ » il 2R A all S iR 3
Zm(information processing theory) » 5[3$E2/f
FENUTE S B AR AR » TS (LEEREL
JefarEE o mEAGRE IR - (ERIE
FCRE ~ RBTE O MH &2 281 98 B Bk & (Schmidt,
1993) - —HEARHFH DRIV
AEER Ay - JsREH LB g &%
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4 o fEPBLIEE T » /NHAYS [ B H B A &
B TR A HIRE R 2 ERE
2o M/ NHAVEESE i A R RS A 1%
R F(metacognition) Ay £: Bl » FEEEAHAL0,
B Z S E BT {L(Evensen & Hmelo,
2000) <

Eatort > fEH T IR 2 (e EPBLE
RGN E R - PBLITIEES R AR
KITEEh B (e P AV ARES A AL R PR B 22 B
RIit > BREEPBLERE RINT - IS5 E A
RS > DUREREAEREE T —(E A
AR - F A Y R g R (] 5 R Y %K
BfERTTR » DIUREBAEEGHIRR ¢

1. EEABNAENERF

T8 b VRN B — B Y
HYSEZR » S BUEE) 2 B RL AIHY
KE - R SRR T DR g Y B 815
R A RIS - DA R RV B SRR - DAGY
HIETGER (cognitive apprenticeship)Zkzil » PBL
TEERIRE B AE 1) b $RALER A T ~ %R -
&4 - BB ER AN REE G [ 2R 2
H o fiE o PBLtFEHHE O > EEEH
RO EIHERNERAKEE - DIl
TR BN REREBY I - EE
a5 Y B 58 SR 25 8 T A A 5 LU (S R
HY2&Es(Brown et al., 1989) -

AR P AY H FRE0E (self-identity)
WTEADA ? H&EEMA B2 B (legitimate
peripheral participation) V% - #JE2EE HEE
HREFRENSE - ARG EED - 85
DUk /D &S BUE B ERENE - A% - BWR
Fyfe 138 2 B0 eI A B O R E
ER - B BEABS MRS
WABRE RETEEEA - 2EEHg
WAIHY TR - LRIV - AR BT

kB EREHH EE 2 B [ B B R
IR p B 3 B CRE I BV (R B B AR
& o DU B ESHEERR I R T HE I (Lave
& Wenger, 1991) ©

BARES HE K HEA O R
EHENEGHEEAEE - DUERRRE ] £
(Wenger, 1998) - PBLEZE LIEREE Byl
B HE B ET HREREE CHIRE L
KAES > BRI R B (i B Rk B Y
R SEH L2 B HELRER I &R
BIENER > DI E—DIEIRE AN
CoTih P B B P - [RIBEPBLAYERE Pk IE
e T &ARES B mm R - '
E ~ AEIPRCL R LR RS R 2 -

2. BIEAREE

HAPBLE A EEER - 3 i B vl
/NHECE BB > JEARFIPBLEL B KR
BN ELEE - Pea (1993)0947 5724 BE (distributed
intelligence) VLS » RFRIERIE A By i 1158
S BREREE O BSIAHGRE ST - DISE Y
ARSI A aEENMS > &
PBL » ZHET DAZK B 5 [ B #H B HA B /Y Z
WG RS AE A R B A R T2 F
bE IR R B e A R RO - BhAh - BRETRA]
SHUNYIEIRE > U - 2%E - ETER
[~ 4 > EHEERMENRREEE -
Perkins (1993)f2H " {E A+ | (person-plus)iy
e IERWAERERRE - EA+H B
&l A #HE — {8 & R R 2 £ % (knowledge-
processing system) > DL B AFAVHIREIR -
WAEGEENIEN RS TN ER - TF
WA OIS - Bl ¢ fE AUk B AT R [E
B~ PBLEEANENE - AR ITIER
Loy YRR ETTEE > (REEBEW
BERR - DIRERGE - JsAEETER
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T BIIMEE TEM EEEMUEED
POHIESH I N > PO A145 RS B L(Solomon,
1993) - [fj H » &l L [ER R (E R824
HVERHEIE T > ZEE| 7 BESHIFIDIBE (Pease &
Kuhn, 2011) ©

TEEEEE MR S B ~ B DIk
HBHEZRY - #5R > WIEESEMNANE A E
2o [BHiEEEPBLAYEH]# - HoRiHPBLAYE:
MNEEANH - BIE5HEEHER: - PBL
HURR IR SG T AR BRI 2 ~ /N
SRR ~ A5 EReE ] - UG [E
HHSEEES > EEAVHSE I PBLISRE
TRV SR - ERATE AR AR
i AT 5 [ 52 AR W B B L BE 7 Y B PR R
R

(O RENWE
B
ANSCFFPBLE Ry - PBLEE TR AEHY

i & B (problem scenario) 1] E & [HBEEE

BTN - A2 EKRHSEHERZER

TR —EH - B EAEER E B REEM

& CEHFTENEE TR - MEREE

BEESES > TSRS ES 2 MG

f#F(Colliver, 2000) °

HAX > PBLi R HY L2 F2 BEAY
TER R IR A 2 TR EASE 2 E > BIfE
EPBLIER GG AR RIS AH[E - (EEE
PRAG Y 2 B 1 th A hE PR B2 3 4K B m] LLZ8
A - B KEPBLIVEERS - B
SR BE AR B LA FERE = - R Ry mT o]
SR AIFCELAVERET - BN EEEA N
iy(Colliver, 2000) °

AR HEEE

(=) TR E

EAZEN
1. BB EE BRH

i EFTS » A FPBLE DR ETH
iy BRAL R — R ERA S BT - —HE
B TR B B2 o BT AR BV ERE B
—ERFTHTH -

F=EH L PBLAVERRHE AV E Y
R FERA (% > T2 AL SR S iR B B
oI AR AL TR R AVIR AU R APV
MR » FEF > DUEA+HIAEE - PBL
/INGHEY a2 22 P AE A E Y S B T 2 3R U2,
HIBRER o DLy B BEVEBREKE - /N T E)
& B EE S M R RE 1 S0 A B 2R (cognitive
scaffolding) 2 JE1T » (E[ELHTHYRIEKE1S 7
B FRTTER AR B R A BE T (Albanese
& Mitchell, 1993; Norman & Schmidt, 1992;
Schmidt et al., 2011) - &EFHEEE TR
HERN - NEBREE 22T E B
fR M - BNV R B TR FE A S 5
HIEE B AFERECER - N AR TRy a]
A 2 Fe e R e fe Bl PR B PR P R S
HEBHEPREAER - -~ m AL
FHE - A4 DUA B EIR - BETP
A ERD B R R AR R R A - SRR R SRAVRE S
(Norman & Schmidt) -

2. REEXAR

REN A SR FTEE 2 HERHE
Norman (2009) &z NormanEZSchmidt (2000)f7F
ged - RIfEME B RBEE R TIERERE
FHIVERS » 28 EE N EEEEE A
RIIEE A B IIELB R A 5% 5 2 DR R -5
I35 80 - B ELHI AT EE25% 5 {HLLEREA
[ A0 W {E DL B4R - 2B
A EEF47% - #EE - PBLLLR EZE FI4H Gk
e o B4 VAR A DA _E Y 25T Em AR AR -

BIRARCIEET



14 AHMEE ARERE

tgiiEst - PBLIEE 2 HET SR 4 FE
HEE - BLG ~ FIZES SEEY B w
TARE IR H S B RS E - IS L
BN EERRATERBE -

LUSZ s PBL A] DA ffe #E 1 PR B 55 BE JJHY 1L
BN - HERRE S I EB B
THSHEY o {EFERL B2 A S MR AY L 2 G i 1 B A
SREVAEEE T - M EIRE N TAVRF SR -
B REEH R RAVE R RE Y - (HEE
FEBENZERETEAERHA -
b o S R R LR RE S PR BRI A
BASHVRBUR B R - AR &R A5 TPBLE?
BEHEHERBA S E - DB %k
FHAMNETT Ry B AY4Ffz(Norman & Schmidt,
2000) - [AlL - /NHECERYE B - BREEATS PR
F o RO AP EEE RN - Bt
R MIPBLAY R - DL ERER A & 42 I R Y
RSN R AL & - AR BAPBLAIIT RE

Hoos -

Ht ~ PBLASURTHIIRE TS
HE TSRS

PBLAVEmEALH204E1% - FHPBLE(R
58 PBLITFE A HHARAYEE R (Colliver,
2000) - A48 - BEFRPBLASUERY T E H AR
B[ > N R PBLALIFELH B B LB THY
— AR o {E ARG B A T S P A
TER LI Ry (TPBLARY - (Bl SRFPBLAA 77
B4t - WAEPBLANZEEM " HE, f%
2 BE LRRERNEETTAEREEE
FEH B A EZEHARA - FH 0 HEEEE
ILE AR o R R W PBLA R
PEASH T ERR > BVE B — 2P B BRI PBLEY
S

AT FFPBLA] LA HERE R AETT - 24
ifi » PBLEZREZE LS | A E2ZF R HYIHET
HHF 4T B R PBLEEAG SR S e T SR AR 1Y
8 o SRR TRV RSy B HAE S
R BRI > Hop o (E B (5R
Al E R EEIHY R EE > DU E
BARR&EER L O BNV B AR (BRREEE ~ MRBRUR -
2002) » BASZ 2 PBLERIE S M ELGAHTT -
It SEFRFA S PBLEY G am B TG 45 52 3 T B
MILE - DURGERIEE G AR EA S
EPBLERESGT R » PBLEK AT EAPBLEY
EHVARCRRS - DU HSkilbeck (1984)fY{E1H5E
f{(situational model).Z ZRAZEEETHY LI 1#
R > R RIFHE T - HEEEE ~ HE2
EEhEET AR - SRR T > DURGRIERT
HERTEE SIS > E-DRIASGE T
PBLERFE ST H G B

— A

A2 H 9 H R A5 48 - BRIRATP
WL ST LS E IR B B BB -
P LA S LR 2 B S RIS B R - S
TR (58 2 A 8 - SRR TR AT
BTSN B BN (ERY -
BRI » DR B (LR
K+ LIB R AT (RO - 208
FH > 2003 ; Skilbeck, 1984) -

SRAATAL » (R Bt A R A 5
R R IR A LR
B SIEEE - AT GRS S
TR ERIHR 2 - FTbL - BT T A
H—EA SO G B 8 - B
2 R B B KT SRS © IR
B B SR B A B 5 5 Y
2 e 30 7 L R M E 7S TEPBLARAZAY 51
FERZE - 28T - EBEST AT MBS AR
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PBLEERIVAERN R - B&E24: S BPBLAYRE
77~ Bt - (EEEFRE  BERIEES
HIPBLAVERfE 5B/ NHAVAIE - $58E
REIE - AV ARR - DR B E At [E 7 & 1F
MRETT > BN R A R EPBLERERE (5 il
ARHEE - IEAN - A SR Y PBLERIE SZFF
R BESREAYIRN - Al DUE SR E R
MEE - EAEPBLERMERRGET AR EH 21
RPN NERR - "ETHREFEEA -
SNNZEHH & - A HER I AT KR &
F& > DLUR AN Bl EEF(Skilbeck, 1984) -

— - BERE
BERFRHEEEBESAENN
SR REIE AR R R F R E R H IR E A
WAS E - fkigMiller (1990)f2 AV E
FHANENTT 2 20Mm E R (ALIE2) - A ARRERS
H PSS RE H A - HE— S0 B RERE
B L] IERERY(E ORI CRIE 5 - B B
—PEAZRE RIS GRILAEIE) » =l
U REEE R B IR R B R AVRE ST - —fi%
S - AERE PR AT B 2/ D B FAETT By LAE

MRS ST

__________________ ‘-
B
(does) 5

FIR (B A

(shows how)

B AR, AYRETT > B TEEREE DL L
AUPSERAIFR BLf T B, AURE

RIBEASGR SGEm AV EUE: > PBLEERIB)ER
AFER A - M HAE R AR - oA - HIER
R - IR R G E AR R S AE
71 R EPBLAE RACERIE P VL & B
B A B T RUEMA o PARAT Ry
b TERIRAE g, - it > PBLERFRIZ AL
TR IR R BRI LI HAY -

= BERERAT A A

PBLAVEEE B a3 s
B - HEET AR - DURE R EIS =
538 -

(—)a&ETPBLE S EE)
1. PBLEZZERRENES

FFPBLER AR A ERIZ R > A B E R
BEMERVERIE - iR p T B & MR AL Y
B ZRH# o Savin-Baden (2008)734fr 1224
HYEEE REAR ~ ZUAN [ (RS R PBLAYRE[E]E
DU ERRMRE - Pt 2 s CiEPBLAYER

1/

(BMRE DFIEAA

(knows how)

/

OwWsS

B2 : Miller’sER IR BISRAVZLAE
BRI ¢ {Z12 H“The assessment of clinical skills/competence/performance,” by G. E. Miller, 1990, Academic

Medicine, 65(9), p. S63.
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REPHEHRERD) - A& FPBLERAE i B1F
Hy2% - ETEHELE - HZTZEAPBLAZ R
NEGRIEF - FIEE G FFEED R 12
R EE MR - 2B M % oT H AE M
BIREHYPBLAH & » B @/ s [ E AL
(Stojkovi¢ & Milojevi¢, 2011) fz & -(Portilla-
Figueras, Jiménez-Fernandez, & Salcedo-Sanz,
2010)FHIATERIE » WIER REAFAEY » BUr
HIHE AT i R PBLERAZ AL EIRY 2% - DI RlA
AR - oy Z(EE RIER A I B 4H 5 8
Pt -
(DASERAYPBLAEAH

B —PBLEA (4 —) - KPBLHY HE
TRUAE 5% FEe E2 A AL 14 S8 2 R [ REL AR R e
E o BT LUERAR (& DAAS [ PBLE R Z i A
GEERtE T > SREEAC2- 3 _ LR PO TR RE
f s > TN R ] 22 P B 2 57 T RELAH Bl Y s )
#E(Savin-Baden, 2008) - [EEAHE &2 HEG
Sl 2 EPBLAYERA: - DU Ry 73 et A1
B R R RE TT 1T 22 HRATPBLASAH -

#1 : PBLERIZIRAE

PRER A

S—JHE > FHUEERE REALAIEE A
PBL - 8 5% 2 A AYPBLE B (F4H — ; Savin-
Baden, 2008) - [ 4H %8 & PR BRI A B
HFFPBLER A GRAZ - (2 H Al [F 7512 B B FH
BE > Ri] DA E A SRR E Ry B R A
PBLERIE » il B wt & HR s AR
BRESEFHNME > NIibEREPETH
M EERLY R RERY > TR BT fEER YIS

(2)AHERIPBLABAH

B T AGE T EPBLIAAATR S5, - &
TR AIEE - DU - W R S
HISEH - HIBDEL A W HE R 1) i APBLALE -
DI ET L EFFIB AT,

&R YT S63 - A PBLRA B
BT R PBLAZ AT (54 =) -
R—(HEE RS - BB
St 584 T 5 — 4 DL S 17 S
AR - BEEE R RS LA B TPBL

A R TBEAH A4 1 AT 2P
. H—PBLEERK — T —(E R B (2-3IGERAZ R ) - IR AR L
(single module approach) A B R SR
. Z R A HYPBLITE
. -  EOSYERAZ(E FIPBLEGELT o HERL R Ry
(problem-based learning on a shoestring)
—  ORAPBLERAE R EHEEREITHREPBL » 2200 SR AR 4 APBLAYZ
R ~ (the funnel approach) Bk BRI N 50 4 A
Ty EUURHPBLAREE DVE Y R  ERITESR S 2R E
(the foundational approach) PBL Hf 3 i 1 A e
5 Wi FEPBLERAZ AR & DI AEL R BB T i - WrERE S — AN
(two strand approach) PBLR |
weoom o DrEF(PBLIREERIE] WEPBLAZEERE LT - (HANZ A IKIRNET K ERAZRA
SEEEE /Y (patchwork PBL) TRk

#ATPBLARA AR E]
(the integrated approach)

PBL {7 — (B — (T - A R
FigEe

ERIAE ¢ {Z00E “Problem-based learning in electronic engineering: Locating legends or promising problems,” by M.
Savin-Baden, 2008, International Journal of Electrical Engineering Education, 45(2), pp. 96-109.



PBL {ERE R EHRE ST Z B 17

= 0 Bl A T 2 E MEAYPBL (Savin-Baden,
2008) °

Nl BRI HIE R % HIE Y BB A
i —EE R EAH RN R A R
I B (AATEHYPBLERAE R & (15240 1Y) » Rija]
DU EER A JeAE s ER 58 IVES R AL Lo BRIE 1%
i APBL (Savin-Baden, 2008) -
(3)8 2RI PBLIEAH

EPBLEAH B s 2R 4 AR IZ E
S & CE T NI AN v
JE 4 20 - IEPBLERIZ E i -85 5 1Y
Jivk e

B BT 2 W 1 El PBLERAZ #H &
(P40 1) AT R N A 2 e ERg i - k2Rl
{5 DAPBLAS Ry iR A2 Y B it E ol - {EL [R5 ] £
Wi HAth 2225 5 ] (Savin-Baden, 2008) » {41
41 Bl ABERFEF(clinical presentation)4H 4%
T2 BAHEEER P E R 5
BWHLEH -

BR > MRABEELNEE > BA
ity APBLISES B2 R4 8 » (HFLEE 2K
BERSANE » FERERIE®T - X5
e B EE B R > AIPBLAR BERE 2R 3R
FEAENER LR T VG - B R PHES
PBLERAZARE(HAH /) - S (EAH A (BB
BEIREANS—BmM A - HEREE
SR 20 28 Pt e e ] B L 1T B W e R AR IR
(Savin-Baden, 2008) -

5 CAH A — I B R o [F] HE S R R ER
EARPRRIAAVERIE - HEE B R MR N A fhr
PREARIEI R4y AR 5 A PBLERAZ AL A
(&) > FEHERE T - BEABEAEEE
Fean® - BEENTERE - FEZELTER
EAHE - H— (e — (T - BEERAE
ME BREEN > EE R HAYPBLERE B i

5 =(G. O’Neill & Hung, 2010; Savin-Baden,
2008) -

AT > FIERE S AL/ DEPBLE KA RE
HIE AR S R AE ) Sl A SR ) P O A A T
& o [ —RAHPBLE AR ? BUEWR—1E
PBLAHAH®EEL RIS 7 H A AH B A SR A2 E Y
CLE A A #17(G. O’Neill & Hung, 2010) -
i ERIRE S PBLALE] - RIAT LAFI
TGRSR EPETREE - e R
Oy FHAE > AT A g D
FARAKPBLEE A Z A AT REM: < H AL
—FHE T HETTPBL » JIRT DA LR 1 A P s
HAHI LIS = ~ DTS > DA A8
e - FHEE ZE = (@R H DL ERTRL

FEEEE > QG (PBLEHE R IS4

TR A -

(DHEHR

M EEHBAEZEHEN TR - LUTRA
At akam ~ IR E B > DU EGT
EE - 2HASCHPBLEN SGHIVEL -

1. HIFREEAERSPBLAR
TERRHIR 20 A RE > 19834 1FT.R.
Andersonfg H VR ZE R 5 (the architecture
of cognition) » RFECIE ST Rt ~ F2 P A
TR =8 - DI E R AR g2
(J. R. Anderson, 1995) - ‘% » 2 {ERH =2
ZHEEHW AR - AR5 2R EHPBL
B &M EE - DRERERNEE T
X - FEEWERE —BRIRE - B%H
HIBHE MR - A AREE S HEC R
SRR EARREE - WL - BRI
&GS R 2B FERR AV RIRL - wT DABR g
F 2B PBLEL R R E R 2 -
TulvingBiSchacter (1990)8 & T AFER
FEE AR R EA (RE3) KR
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Hff (1eran ) (s (amw e
(AT
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B3 : AXBINREAAIRE0IR 2 RRERERE
BERIE © Cognitive neuroscience: The biology of the mind (2nd ed., p. 314), by M. S. Gazzaniga, R. B. Ivry, & G. R.

Mangun, 2002, New York: Norton.

B —RERRIERE - BREEAEER
BIMAMEECTR - B ABEREMEIIAE X
E THLENEE ) - TEHEIENZGE
i A £ HiE0 18 (Gazzaniga, Ivry, & Mangun,
2002) 5 B RIEMUM AN ECIR - TR R
iR 2EBEREAEREREE
UL ~ B - R R AR AR AR
DN o iR B R R LN ERR 2
BT AR AE ~ BT s YR
R » i LbfER2 B 5B LIS 8 S fE(Squire &
Kandel, 1999 /& » 2001 ; Gazzaniga et
al.) » NEEECIE o] DL 5L 1T Ry (R
SMEECIRIMEE - Ba(OEFIE @ HHfE
BB RIBTT (B0 - FEFRREA RIS
QFRIERE R4 - 5N YIRERYI IR B4
> RFIRAIR AR B - (S EE
CFERRAE I 0 - B R (€ %% (priming) - JRH]
TR IEEEE 5 Q) BLHI4Y - faRH LR e

Z TS § (HIEBEAIECEE - R EEE
W%ﬁ%@Z%}%(Gazzamga etal) o

PBLGEEE A4 7] DAt 51 Al 8 (741
HyEe R B A E RS T o 18 A B E IR B i
& R R FEH N B B 4E F(Basu Roy
& McMahon, 2012; Lysaght & Bent, 2005;
Persson, Fyrenius, & Bergdahl, 2010) » =&

LA BB EABEENE - BEAER
Lr{lé\z@é@% %85 (Schmidt et al., 2011) «
BEEEREAEARFR - NHAFRHAELL
BERETME - ZEERELKEEN
FeRIE R IRAEHIRE ST - ZR1 » FEEEH
o BOARREGGEEE 4 2H
BliEUE A2 o REV sl R e
W RANEECIE @f?ﬂﬂmﬂg)ﬁi R 5T
Il EREHAFERN > gol#RE
&% ﬁﬁLXWK%EB’fﬁ{ﬂﬁ?U%%(VOSS Lucas, &
Paller, 2010) = (K|t » HAT$REEE ENEES



PBL {ERE R EFRE ST Z B 19

T8 B S R 0 88N (Kirkhart, 2001;
Thompson & Musket, 2005) °

PBLi 5 1 ~ JE IR G A
o EAR 0 DAGTUE RE B P G L B B2 T T B
Ry ELHE o FrE LB 38 (R (R (Schmidt
et al., 2011) - {H/E - PBLREEHEAVIE G T E)
BRI E - BEEE A HIEEC
HHAEE - bR N EEERY R
BEER TIFEIYEE (Squire & Kandel, 1999
/AEREEE > 2001) Kt - HAT{EETZPBLAA
e MNEFIER I E B RAVERL - 12
e 2 FRpUM R AR - IR AR R ~ fRAE
7% A (Standard Patient, SP)IV i i E B ()2l
B~ =5 3E ~ $EE2R] 0 2011 ; Lysaght & Bent,
2005) - FRALEEITER PR B SR IR IF I eV RR
PRI, T AR AR A B YRR FR A - DS
B G R T R G E BEEA 2T R
%% MEABRBESTREPINERREE - H
IR HIR S RE JT G0 - AT PR S B HLAS
PRl - HE N EEGEE A BIERNE
IRERNER - SR RAEE R ZEFI4H
A | -

HEAR » MR EZIRNENREEL EH M
EHRFRETR » FEFRIMNE S A EEE
B PINEEER A SGRIERVERST » BB ST
ALAE BEE R ARBE AR o B RHE UM R s S
GIEFHEAERES - EEEEE o TRE
EEMER > AN EIREE -
[ORIEE i ZE Ttk & RN & 7 B DS
BN o TEMER A HAEF(Basu Roy &
McMabhon, 2012)

2. HREREZEBARZR TN
PBLAEHIZH 73 > NMEZ B BRI

SESINA BRENHERBIEER - BEE HiEH

WEAEBE G 23 DURDE R E S 1Y

22 (Dolmans et al., 2005)  [EHE A PBLE
W EAR S AT DARR By 2 A B PR AT Y B ST -
o TERIRER ) BT EREA ) ERRA
PBL - DIME R EHBEIES » A IBHREAE
PEIREIREEEH W 2 o 5 DU 5 (fuzzy)
HIE 2% EPBLAVIE A DR BT - BAn] 8
MR IRAE I Z HFFIEE » MR 2H 2 i
HIER R IE R S W s BRI E A -

Fuzzy ¥ fE Big A HE R & iE
TERIM R S S FR Y — P 2R - FZkRH
FLe LA E ROV S - CHZRR
ABGEESRANEMER S - TTEBLREE R
B. RussellfE 192042 H " B4 Fm4H —
RAZEEM 12— B B3 AMBECEF
AR e HRE - o > FEYHEF
NEAYTE ASERCB » B 26 BB R A W & 2L
IREE - B (FERE 2 2 B s WA R Y — e A
B (EE AR EEE AN E SRR SR
HIREEE = ZadehJR 1965 R VISR & 25
FrEb oy iR B R (RE AT » ELE T LA 0%
~ 100% K P& Ry R EEEE - Hib > H—
HERHVE SR » BTN SR BT B 2 (5
5 AT E F NI EE & o (Kosko, 1999 /[RHEE
2252004 0 H31) -

MR EABEREE 2 em R BRIy
= » PBLZ (I 48 & iy BR PR 2R 0 A it s 22
AR 2T H AR Ry AR AR T B » PRIE - A
A ar =0 RPBL{E R R E A
NHREE » EFE 2 " HEERNERERE
&, o WEEZE - ARV B ERRE
1~ BEFRES NI BESIETT
NERZEE (Lysaght & Bent, 2005) ©

@4/ BRI B — TS 0 TR
AT LA FE RE SR & P IR ] {le HE R PR B 5 BE
71 BLERN T AR E B S > )
IR A e AR EET - HIR L IR
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H B RE IHIRSSE ity - 4G R =AY
AR EREE Z e R IR E HRE ] » 12
SEREEENGEEREMES - B4
THEEH > 50 ~ 70% Ry {E FFuzzy® 5 -
DURA SR S AV E S T B R AT RE 3%
BE F A SIS T AV (U I A (e e
BY > MEEENS TG HEEERERE
AN IR BB E ) Pre Z BEEE
FERELEIE - EHEEEEES0%EEE - [ &y
TR EREA DY EER SR EX
M70%Em e EOVEEE - LB S F15F
EHEFEE T - #ERERET R B E A L
WaPR TR B E = R > (B BEE AR
i T B R S O AN~ SIER D~ B4
HEEEFRR > A —ErENEE -
AT HEIREHRE S - FTLEEE PR
HRPRIEEEEES0% ~ 70% » EHREEBREE (e
AEERIRAE I HVHEE - T760% K ] RE Y 1
SRR n] DU R PR AE 1 Z B K E -

EEGER R % TR NI - (£ Fuzzy
BRI E RN R E RN E > WA ER
A TCEm AR - EIRF R E 2R
g ALMERSGTAENEE -

fciE HAERL > BER P EEEZERD
B LR ABUAR AN B E 3K B0EW AL
EEHRFATRERE  AEG Sk
HRABBEENE - HEREEEHEZRE
Bkt~ RPECERE - AIEE I - BR %
EH o HEERRSH AN EGRE O 8%
o AT Z2HESPE B3 ZE N4 (Basu Roy &
McMahon, 2012; Lysaght & Bent, 2005) - 45&
RIE T REVBEE R AT LAZEnYEF 2 F
HIPRM - FEEEREE - AR RBERIR TIF
HTTENEE S - (R IR E TSR ST -

(=)PBLAYRFFEIARE

MEIPBLERIZRY - B[{E5 BEEAVATE
&l - BEEWSEEE > DL FaERAN
PBLAETTIFRIZR - fla0 - 24 S E A A
AYEE > AR Rt — LB BB NERR
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Y B B m 2 E IR - st 2R &R PBL/NAE
bt IR > WS E—RINES [ B R Es
K - B2 SRR & {2
H o AIET DA hO/NGA S [ -

S JiH > FR RS B A WY R DA
K8l - — M ARIRF AR E R W XS BPBL
I > PBLEVERIE LA ERNE S - f2fteb
HYEEE - AT B 4SR5 [ BRI DL %
JEE [ REfd DR RE I BRI E PR AE 7 - FRAS ST
5 A ER A F E B B R AR E B R P B - T
B2 HPBLEYER S &1 » Al v R AR )
B Rl » RS EHEE ) (Evensen &
Hmelo, 2000) ©

EYE Wi

PBLZ (£ 4 gl R B PR TAF AN BV
TRHE > B AN EERIE ST A AR i
AR RS LR BT > ALl - PBLA
BV S BT - PBLEVRF A KL &
AT (L (e HE e B G R A = P 5 AE

/g ~

21

H5 (4 o DU A RE - ERITFIE2 4R
Ao e AE PBLERAE B Jiti 43 A2 /2 2 Wi AH s (B Y
(RLIES) » ZETHY A B H 5 (teaching ) 52 AL 3]
APBLIVERHE 75 A LUK MR 7= > BB
= B RSB JTHE T AR (8 #E (facilitating) 2242 2
B D) R AT IR B R M 2 A TRy
BEAE/NGH 28 45 45 H (coaching) 524 7 AF i H
FRRET A o 2T - BEE R BIPRIT Y #E
17 WEMZ AR 2 0y - T 22 AR
HIBG S8 o (RItE > B4 A i 2 8l
2H (engaged) » 2 F(EHERE N TEIEYH
(active learning) - MRHiE/ NEF A E
BB EEE > MAEFEH (application) H15%
7 S BB 22 1511 fiFs - (Torp & Sage, 2002) o

TorpEiSage (2002)fE I HYZATIEPBL
B BAESRTIHERFRETHNELE &2
B (diagnosing) ~ 2 (mentoring) ~ HE [
(questioning) » F 5 (modeling) - Z2L{EF5
B R ST 58 B BT A PBL & i I 25 Al 7R PR L 46

EAERS [ EMTT - Wl E A R E S S

e

Facilitating

wE
Teaching

>

A

58

Coachin

£
BAmE a
FEH
v Engaged Active learning Application
EBIHHEST

B5 : BEEaE2BAEBMNEL
BRI - (B E Problems as possibilities: Problem-based learning for K-16 education (2nd ed., p. 70), by L. Torp &
S. Sage, 2002, Alexandria, VA: Association for Supervision and Curriculum Development.
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A ERIEEEERE - FRITHETR
iieAl o FEEPAERERE > PEEBAL
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> WEGEEBLEEAREHEN > EELF
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ERLES [ E T

TorpEidSage (2002)Hy L 5RIRFF & PBLER
s e s 1 AL R S [ M A SR AR AR Y
B > A BEESTIABRETZA
EEEECHIETIE > BAA S SR S 5
BEERVEURE - HE LRI B
Fdm B RL A B AGHIE E E A -
WLRE S [ SE 2B S 2R ARYBLER AR 1 & > i fE (it
no I B VRS [E 2 A SRR - FTLL Gy
TSR E R E o MEEOIRE
AT EZ RS > T Ay Bt TR
B JRESIAEZRE - Heisi@ds > L
JEE ] R 22 PR R 2 AR PR 21T BT T TR e
B et aER 1L B AG S [EHHERM] -

- RETENEENES

SRR B AR - FAM TS S SRS T DU
EEAEBBENER  ~# o SFENZ{EPBL
HEREEEEL « HEh o DUV &
e fig 2 IR RE R BRIV B2 B2 J7 50 - PBL
BRI EE 7L - WEEEHE I KE
SR EaYBEiE - NIt > PBLEV & REHFFE M
27& (ongoing assessment) > H EXEEFEL{EPBL
GEEMEHIERS | -

PBLAVEF EIRIZEEE R - vl 0 RIP K
M2 & (formative assessment)EBHAE 4L M2 &
(summative assessment) - PBLIZ M 5F & 1]
LAY IR EeE IR & & - DLk AZUHI B
(embedded assessment) & i » 3 HlilE e A4
EENE e fE 22 AR £ 35 (Barrows, 1986; Torp
& Sage, 2002) - L) - JRATEERE R T
BEECEVERYET R - RN EC ~ B/
HEMR - 2D > H R EE R AR AR T
B0 0] gEEL it (Evensen & Hmelo, 2000) °
A REIRE BT E - BB
FEE(F:F & (performance assessment)oi B &5}
2 (authentic assessment)ZE B[S H#E(F - B ghE
A B e ER AR P EL SR B i (Barrows) o

RIBARSCHYIL Y - PBLEFE P REE G A
R M AMNEECIR Z Mg - TRFRH BN AR
SEEHZ5VE - /e - PBLEEE R ER
M st BT AT =AKIE - A1
PRAE A R B - DU SN AR S
BV IR SR TRP R RS

(—)INBRIENFE SR

SNEEEMARRIFEE R AL
8y FRBL o AT BB A5 B B R T
REES L > HIRH DRSS - RS RE
RE AN BTSSR E - il BN
HIak ELERPRRE DAV E - I RHFEN: - %
TRt ~ BRI - A A 7 RN
EHIER Y - SRS R H RE R A i A 1
B > DL REER A fEPBLAVEY 3% R 2 (G.
O’Neill & Hung, 2010) -

FERR A PRI TP R R S PRECR A 0T
MBS A & 38 DA i B2 2 FEPB L o B JR
%% > FIF[E E (drawing)y 53 - o] DU #E—
LR AR IEPBLIBE/ NERY B B (A 4L
B o T ELAHLEEHY [ S5 th TR BIRR 00N 5 B
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MBS E » 15 2 H AN ER i B (S EI Ry &
47 (McLean, Henson, & Hiles, 2003) °

BN EE AR - IR0 AGE
B4 THIREAVER o HlanEHBERE o P
Etl SR EPNESESE S IOy
##i%f(Daley & Torre, 2010) » £ 2 {#H A&
Z8(concept scaffoldings) » DURFEEIAY 7= »
EFUNAR BB EE TS HER
FEBZE P ERY4HE%(G. O’Neill & Hung,
2010) - = SL B DL 222 EEIIEE Ryt
(B3 T 7 AR (rubric) YR - Wi T EEHA Ry
AR g E RS AR E AN EERE - MK
T R4 B B BE SR AT 2 AR AR R R 2R A -

OANERRENTEASR

P B R 1R 2 (1 A AT B 22 B2 Y B R
o BEERBEPA T ERTEENEE -t
MREGCE - Wi - FEEBEFFENE
HitEFRFEEEZEANRLERRE -
40 325 38 5 2] B A ) 2 4 e =X e PROB B
(Objective Structured Clinical Examinations,
OSCE) » LI R IFE > SR RERY
E{F K JfE(Patricio et al., 2009) - [JOSCEHISP ~
A%~ [ER ~ BRG] - nlahasd R
PERIERAYAIE (e ~ FIKILASCEEME - &
AEEF AR RATAE] - AT DAREE EOAIE AR
SCIRAVER T © REER T ERSERIE TR - iR
i ER A AE PBLAGR LR R E RE A ESS: -

HAAHRAHYPBLUEFE R RE » AIPBLHE
fRARIRETT ~ EIRGEHIEE NS > v thirdE
PERVERZE - RS AEEPBLHYEEEF/IL -
B4 - EEWER B DR E » RN
MR 2 AR VBRI AR o BB E YR [EIPE B
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PAT M2 A FEPBLH Y RE TS e pE TRV S5
(Hébert & Bravo, 1996) -

PLEHR SRR R EEERRE
FEHFF 2 AT AW S M BAAYPBLET & 25 -
Dlage B Ay M Batm I PBL SR - /2 H A4
BHE E AL (G. O’Neill & Hung, 2010) - {H
AR E R - ASCHriE AR AR aC
BOIMNERCR NIRRT EZE - RBIL
N ETE T R i Wi L
S E TR T R EA BN E R
MR SR AR B AR - [FAIRF YA [FPBLER
FERRHTEERE - IR AL AP/ AT >
PBLRA 2 f b 5 BLBUIRIE - ef& - £V &
BAEZHENEERR % - ARG R
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T2 Z FIERMEFE(Skilbeck, 1984) -
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HE o i BRIV R ARG EANAZES
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HER R AV aE 8 - RIE - TL AR B Gm Ay
B SRHES DARGEBI R 0 BURPBL
AR VA B THY T 1]
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Abstract

Problem-Based Learning (PBL) has been used increasingly and more widely in medical
education in the recent years. PBL involves the use of context of problems that allows students
to use their prior knowledge for producing principles of problem solving. However, the empirical
researches show that the effectiveness of PBL is not conclusive. In concert with the outcome-
based medical education, the purpose of this article was to outline the epistemological and
psychological perspectives of PBL and to discuss whether PBL enhance clinical competencies.
Furthermore, the argumentations of supportive and opposite opinions of PBL were analyzed to
propose strategies for designing a PBL curriculum. From the perspective of theoretical dialectic,
the epistemology of PBL stressed on learning by doing and constructive learning, corresponding
to the medical education that fosters clinical competence of doctors. From the situated learning
perspective, PBL applied clinical cases of real-life scenarios to demonstrate clinical practices and
to facilitate learning transfer, which also fulfilled the needs of medical education in developing
students’ core knowledge. Our findings based on the Skilbeck’ s situational model of course
design, suggested that a higher level of authentic PBL environments should be created to
facilitate the learning of explicit and implicit memories and to meet the requirements of situated
learning. Adaption of an appropriate PBL module would help students in learning by doing.
The effectiveness of learning should be evaluated by multi assessments such as subjective
evaluation. This article may be referenced to provide a theoretical basis for practice applications
of developing of a well-designed, effective, and successful PBL curriculum.

Key words: Situated Learning Theory, Problem-Based Learning, Epistemology, Clinical
Competence
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