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The Influence of Teaching Confrontation Style on Key
Concepts of Elementary School Students

CHI-YAO CHEN
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Elementary School of the National University of Tainan

The present study focused on constructivist models of mathematics teaching (CMMT). The researcher

redesigned lesson plans of fourth-graders according to CMMT and demonstrated that precise implementation

of  CMMT would improve both the critical ability and mathematics achievement of students.

The researcher found that the CMMT is quite doable in Taiwan and helpful in improving students’ logical and

critical analysis of mathematics. In addition, the study also demonstrated that adopting CMMT would not

lower  students’ mathematics examinations grades. 

The researcher provides several recommendations regarding certain measurement of mathematics.
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