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FHEAE > RN ER IR 5 5 | S5 A B B FE BB WL R - AR EIR
PRI - WAE/ NI YRR i HRE e e E B s ~ esh 0at - BRIR(F - &
PREES ~ SSMUEES - BREIENET R BLE RSV EER AR NERIEIIE
X o R BEMES ) - NILEAKE S KEREIBESR A 7R - fRET
ABRE  BRpEd DAVEERR R AENE R EAEIRTE LS SR -
PEZEDEMIEESCCHE BRI M 2 5 - EANLE(RaVIFREEIT » HHlER
BENAAE R FAETERIES [ B ERIBH B s RaTim - M BRI et o
EEESEARERN - HEET - WS B ER IR FEBEERE (BN
2016) - FHIEEFERE FHETTE KR -

Ry T iE FAU LR E B AERAVRE - A gEn | B E A 5 [ E PR
&L (process-oriented guided-inquiry learning, POGIL ) {E B{L2EEasiavZL
B o POGIL B —THIFEFRGRIVEES » IRENERE H g - o
DR EE e WS RGBS AR SR THY - SREETERBa R EIRT DUES = =I5 &
REME A TR U RIS - 55— B RaVHE-E F 2R A AN
R b o IEES [T B R LHEAERE &R 55 BRI A BB AE
PR A T BARRAYEEAD ~ SRR RGN ZEE T 5
W FER » (HEA EA AR T % (Rege, Havaldar, & Shaikh, 2016; Trevathan,
Myers, & Gray, 2014 ) -

JeHIATC RS E POGIL A2 -2 HYEE R RIE: (F2E ~ (& ~ BTl ~ 2
KA~ BRER - 2019) BAEERLAEGAR (Brown, 2010) - AT E—FPRET POGIL
= i AR TEA FIRE S MR A LB E R TS = - A D
W7t S s B Y R R R A HY S i IE%  (Dochy, Segers, & Buehl,

1999) EI2:EfE (Carini, Kuh, & Klein, 2006) - Kt » AHFTHE— RS FR
a2 BT R [E—feBp s Al T - PRET I NZEAE POGIL 282 MRS A EH

A2 R Ry ] > $RHI LT (B FE A -
(—) WBREEG | HARFTLEEA (POCIL) BEEASUHHRSE(LEE
BB SR AERE ?

54



Ceabg MERET KT

(=) £ POGIL 55 F > Jelfilien Sl A A (B e 2 T
fiT 2
B~ STRRERE

— ~BRRE NS EXFERXETERA, (Process-oriented Guided-
inquiry Learning, POGIL) £

POGIL i F /2 F 1994 4% e o 2k 0 8 A B 22 sk 2 F (Hanson &
Wolfskill, 1998; Process Oriented Guided Inquiry Learning [ POGIL ] ,2015) - j»
2005 FiepE T EAEIARLE - P LS - &PMEE - AV HBRENR
BHEBHIET (Hein, 2012) - POGIL HyZ&fE AN Lo A E s - NILFR
A L E R MO - B DA B DA BRI ]
DIREE A S B VE B NS 5 ST LY a2 8 > s 724
B ET O EEAYEAR BE (Minderhout & Loertscher, 2007 ) - POGIL A Rif# 35
HHY : $e -2 A R ORE VAR © SR ERGE - SR - (15
MEmEE S ~ A E 4 - BB D R0 JIF (L % sE /7 (Moog &
Spencer, 2008 ) - HZEnasE = EEFEEE T, (Rege et al., 2016; Trevathan et al.,
2014) :
(—) $&Z (Exploration) [&E

SORIBIREEEE (HEAEBTWESEEEREL) AUREES - 24R
R B A TS - D E R e AR
(=) =253 (Concept invention) B EHE %5148 (Term introduction ) &

B

FRIB S P eSS - A0S [ ARTHYER A 450 ka1 42 e sl | ke
BAEES - TRRNR TS R S | A A %45 0 LEEER BN SR
(JesaHBEA A - FETIHETER) MK -
(=) JEH (Application) [&EZ

R GRS IE R EHAYIEE - W REOREE « RIS -
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Z ~ POGIL B2EpEERT S

M HIERAT SR a8 E POGIL ATLIA R 22 AR AV R ER » suBifE 3R
IR 2 B » Rt A BB A s A R AV B S 85 - Pl FEZH A
(2019) DLEEGHARRSI AEYBEE TIE A2 A AR EFIE R E TR
R PEISE 3 ER R POGIL U 22 A By HH G R R 22 BR B (B A B2 (347
BEHIEA: - Brown (2010) /K POGIL #& FEa(LERIEF » S 4 nlidR
HHAEM S - AR R4S fliE TSR ARRE 2 HRE -
Sen ~ Yilmaz F1 Geban (2015) #+¥f+HH 115 fir 11 FRZAEAVE(LESRIZMT
72 HEE I BEAT IS AL » POGIL A DISS S A YRS, » N H A
DUSEAF S s 2R R g - Walker 71 Warfa (2017 ) #2%% 1 21 {[i POGIL t/5t 45
7,876 {EFEA » HETIRE M/ EELAYEER - @S POGIL HEAHVEiTHIR
&8 B ARSUIR E(H G S (effect size = 0.29) - AP POGIL K AHNFETT:
TEEERE A HERAR A A b (R T 38% -

PRI > IVEIHZEEEER POGIL BRI EHT 2 Bl IR & P S BV A LA
%278 © Chase ~ Pakhira {1 Stains (2013 ) 71 @ (LELAIA HEALERER | & i
POGIL - ZAH B 22 ML - #2552 POGIL Y24 AL REE ~ REE
LUK B R EE AR A 225 o FH{D0 - Vanags ~ Pammer 71 Brinker (2013 )
seat T UFE B AR bRl 354 fir R— DR ER 2 B2 A A AR T B2 ERAR TR Y 22
B - BE&HBEL - POGIL ~ #EREEHY POGIL (NRO) ~ HALKTIIRAIHT
FeAET AT POGIL (NF) o FEIFFTEEER - EEERIAIERIR MY RIA B ER
4HEL POGIL 4HE A )9 FE[2Tt s EER M Ra s Mgt - POGIL 4HAVEEFR}
IR FRAH B oAt = 40 E 3 5/ MBS % 5 th4h » POGIL 4HAETRHINIZE S
A B R R RHVERI AR E S L o

AIEF POGIL B EERL B 452 BV SEAE 77 538 E » POGIL %224 55 ) BARE
[E s BRI — 20 ERY 455 - B SE 9 BERL POGIL 7Ef2 24 R 2R T el
FEIE E RSB AYEER o Vincent-Ruz ~ Meyer ~ Roe A1 Schunn (2020) FHZ& T 7
EPESL 1,201 firfEEE i L2 SREaV A » FREE Y POGIL 2R EALT
(BB R B EAR AR A A 25 - HARSHILEEIES - BAE(LE
o & (chemistry identity ) Bi{LE2p 4R A IEE MEAVEE TR o Irwanto
Saputro ~ Rohaeti f{1 Prodjosantoso (2018 ) AYWTZEz8E POGIL /N AT ERAY
HEH B R gE MR A R B A i HIE RNV 2R - 55— TS 559 i R—1k
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B2 EHIIFTEE T POGIL $HEAEHIRERE ~ HIRGE DL el A B it &
( Vishnumolakala, Southam, Treagust, Mocerino, & Qureshi, 2017 ) - L4} > TG
Wh7eeEtd POGIL ¥ KA S g E#5E 7 (Soltis, Verlinden, Kruger, Carroll,
& Trumbo, 2015) HLEFRIE(Z. (De Gale & Boisselle, 2015 ) & 1F [ HEEZH Y=

s
PSR S —E (2010) f5H 3R AR ENEE FRAINZ B P ER

E o IR EGR EAE BN HM S HE AR LT - e AR EEIE T
[ s e RSO s AR A e iy o EE E g TS s T A
H e CH VRN S > BN RN ERERERE T - BHEREHE
RS > ARSI - NEbE IR (2017) BTV EEREEENT - 555
TeERIERAVE N - B DRSBTS B AR - MEPNE TR
[EERAERELIRAN KO AT LAZ » R = PRITSE T e K DR EIRERE ST > A2 A] LA
S ST R AT ~ D ER EBURER M - NILEURAIHESR Z T-5 - RIE
LLPOGIL BR7e A E iR - 53R IR n A g e S A VR RE ~ 5%
R~ AT R AEARERE ST o F EALWTFEATAT POGIL FE A A (E iR R 2 PR
gt BAERYSRAIEIME A R R EEA AT

=~ Fet IR R

A B E BRE Y R BB AR T B R E Y P R L PR 1% P IEAS- AR E RIE
FepeEiaE ] (Ewell, 2006) - (RIS e 528 BRI 1 B 52 AR G i el 12 51
BRI AT Ry B2 Y - BR TEAERYE RAZER (B« & J1) Fb o BEEIGHE

(Ozden, 2008) -~ 4:ffFiH1E% (Dochyetal., 1999 ) Eids:EifE (Carinietal., 2006 )
LH A e B E RNV E AR o FFEVEE R R L At 2 Sy B S I
IR LIFET M2 E B (Corebima, 2007) » ZRIMAEEMAEHIE T
fr B2 RYER E PR R E—2Y > IR AR HAME A (Fla - SR
i~ 2 P B HEHCIIREE R AT -

Joffg Figk (prior knowledge ) B 523 ple 54 7 [H] #Y BA (% AT &5 Ho AL 5 2 o

(Schema Theory ) -~ HFfi#EfEsm ( Self-explanatory Theory ) DL B #&FEHE 5
(Meaningful Learning Theory ) ZRE%HH  BAEH Smad K 225 2 R OHT sHUS I B
G R FIE T e AR AL BE R A S, (Dochy,
1996) - fEEHIFEEEER T - So R RISV Eiy s A
o NG RS e RIE - 2B R AN G N A S RAVERE - i
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EARUERE (Richey & Nokes-Malach, 2013) - [ ZE2E MmN S8 K 1
BITHBRNEE - VAR LS B0 S 52 E 3 A I (5 FTER I e 2k
(Prasetya, Daryono, & Murtedjo, 2018 ) - FHFLA]AI » B4 YL A1 B 5 20t
MEERIRENZR - BRPEEEERN TN S - IS E S 2 5 A A
22— (Mayer, 2008) -

Jetfg R, BB Bl R R AE R 75 225 R A —EUMERYEEE - Dochy 25 A
(1999) 7 183 {asRHvtHTtam CHEIT & e AT - HEIME St kIR e
B E A ZVIMERIRV4S R - ZEEVEBWITI A IimE » W E SR 2 50y
Fe i R1E ] DUBES 224 iV 78 M & feT ~ A B S fEg R IR B ORI ~ FR i DA
B AR HBEGZ2EREE E 2580 R (4 Chen, Fan, &
Macredie, 2006; Prasetya et al., 2018; Scheiter, Gerjets, Vollmann, & Catrambone,
2009; Yeh, Tseng, Cho, Barufaldi, Lin, & Chang, 2012) - E#ith2e e a8 Aol
e Z MR E R - WREEA B 50V AR - BB RS 5 E
Ko BN e E RV ERE R EE - (RIIERE RS B KAV - ZATm Hoz »
Bowman F1 Kozminsky (2001) HIBFSEFAHECE R - HE3EEH 13 iz ghirig &
B ERERAR AR — B2 A MY B B S S ST (RN R R s B R i S N RV ER Y
E2HBA—ENIHEE - Hoz % A (2001) A fHzH oot RIa e 8238 podiy s 2
EHAEER EHIREE -

9~ SEREEEE RN

SHT I — LR &Y Astin (1999) Ay A w1 Pace (1980) B
Pascarella (1985) HYEX JJFEE Y= - McCormick ~ Kinzie 1 Gonyea (2013) &%
RS HGWIRE —45H - HES TSI - BiRE - RAREESE » 2
ES gt MR E - S YR A - Chickering F1 Gamson (1987) HIEHHREMRNIE S BifE
BN EEE RS SAHR © BiARE - BAMEF - BREE - KIFKEE - (E
BHSR ~» 5EEIYY ~ B S fE e BE 3 7550 - Fredricks ~ Blumenfeld £ Paris

(2004) R OTFFEAESBE T BT Ry~ sRAMIEREEEE - T{T RS
R EME Ty - S P B S BIERINES) - Fl EER - BEIEEERHAD - 2
R ~ B S ELERAEHE - T SRAISEE | 152 A MR T B EWISRER - EhiAT
A - T IBE L ) AIZRANSEE - SR EE - AT - [F82
FTEUE B Y S DA R 8L 2 H % -
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BESHUEE—EZE S - EENHE AR > R DHEE
RETHAE S HHE T o EN AT WHEZ e RS e N2 e 82
R 572 — o MM TS E &S IS I fe B2 AR SR R BLEE
Bx=rss (Braxton, Milem, & Sullivan, 2000; Carini et al., 2006 ) ~ —f&&/E 7Bt
HEEEE 7 (Loes, Pascarella, & Umbach, 2012; Pike & Killian, 2001; Pike, Kuh, &
Gonyea, 2003) -~ sP41Z¢fE (Pascarella & Terenzini, 2005) % - {541 Ko ~ Park ~
Yu ~ Kim 1 Kim (2016 ) 3% T g5 32 Fr 24t 18,551 fir B4 1% 8 iR E &
BB E R B HE s S P[] S AT AR O B A0 22 AL e B
WEENGEAFREE - SH—IAET B 2,616 {ir RIUELAE R AVIAZEIR
BRI EEIR > IRl B R IRA S e A B A e 8 T HEEK
0 EEE 2R B AR EA TR (Guo, 2018) -

PRI — TR 2 THIM SR Al B R B A iy R BB H i S A B & 1% -
SE AR AR TN A B2 . (Hsieh, 2014) - [ Hsieh B 7R 2
— @I AR [EIY 2 BRI B E R #2428 - Choi B2 Rhee (2014) FIFHEiES
EfhER A AVEAE - T T 60 AT KBRSt 5,445 T B4R - HReEI IS
ESEERE g EAFEENRE > EF T TEEEREE | bS8
MriEAERE D) ~ FRRRTRERYRE ) ~ AL JT AT [F] TIFRE 1 S 2238 oz A2 TR ()
HIsZ 2 - NI > AHEATENSEERI 2L T HiRsi | EE -
&r BRI - AHIEER T ERET POGIL U2 R S RE A RUHTHA [FIR2 S S i K135
RNEANEE R R SN BRFERETE POGIL BUEEET » B4Rt
S1ERR B 22 B S LB B O s By | R T

&~ IRI5E

— ~ BIEHER

AWTFUENZERE AR AR RE R —EREHE " ST ERE
ZE2E 56 fir RyE R - PEZ B2 POGIL 22 A - Fra WS g R
fEa8 ", - Hp A 37 fir (66.1%) - 2ok 19 fir (33.9%) ; BREEH(
AMCEVE R 5 - ZRCKE SFREESER - fl40 © EEER 21 A (37.5%) -
RHEER 16 A (286%) ~ H#EF 6 A (10.7%) ~ wEMREM 3 A
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(54%) ~ HftffZ 10 A (17.8%) - HFZERFENRIG LEEZ2RUAER TN (5%
MERAAEIRES 9 H) 28T Ll S BSREM A (B/NYFERTARGS -
R ZEAE) > 3 43Rk 19 /NHEFT POGIL %52 - LA » BEHVAT
—EFERERFREEE—BERGR . TR CEERIRE ) 24 50 (i1 ¥
B&H - BHRRHERAE R A7 POGIL 5 » PRAAVE ARV ERRZEHE - BIEAE
s PHETTERE TREEEAR - HhERY  EITEERERE - ek G - B
FOEHEAHAYERE 2R~ ERRTRGS R ARIIAR S s B E -

=~ B E gt

Ry ZE BB aR R AT B AV IR - AW E SR e
BAEHE  (RILHEEE FEREEGET - BL POGIL Rz > Rt bE
e e 2 CE2E BRSNS B mBE R (F R piiiE 280 > #E K
BAS HERREERE TR - STEBAFR > BB ISR NIRRT R
A CERAE—FR) -

WrFEEf T B 2 AT 178 - POGIL BERIR(F 13 48 - WK ERE#H
1R AARREES 188 > 5t 16 38 - POGIL B BRI (FAER AR il v 1 7y
FCERAT ~ BROPRGER1% 3 PEES

(—) SRAITHE

SRR 2R LR & 2 Bt R e 2 RETE WE B R R
EEERTENTEYE - SARRNEERS - NEEEEREA - FERY]
B ERE 5 EE S - FHEREN H e A R o E RS e - &
B EREHPRERIEIC & 82 T HE(LE ) AR TS - 8fREeY Y
B~ MLV HERE ~ fULBIRNIES - B4 ¥R 5 BRI (RS - ARy
BB R FRRE e Bt ekl %

(=) SRPE AR EEGEE

AHPFEAERRE_E PR 4% BRI [H]65 2288 — Zuvio P& F AR ~ 1%
e ~ EfTIBRAY T B, - Zeaia] [RIRp 25 (i SR AR HET THER - 7 38Rk AN R Y
RFfERE - AN > B4 BIERIE CHY D - BEMRATERE Zuvio &R
ERPAESEINI - AUEEEREE S S E G B - PR F R - B
EER—BAtRITIE R Zuvio P a2 T{E A\ EFHEREE SR (IRAT) - IRATHYAE
TEEHRFAENERNE > DUEREEL T - B 8 2 10 7788 - SalRAT
THERCR - B4 UG _EXE(S H CRIRREIE T MESERAT(E » FEREHVRRELIEH)
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oA LI BB E E IR BRI - B T A DN SO (T B BRI 85
TR SR 70 578 - TR PEGREGTEM Zuvio A HR L RS (T
&HIGR (GRAT) - GRAT SRt H EF SR B TR RS - BRIt
HEATEBRIGE PR VRIS R R IR - R T
ST EI ) - [T TR RS - SO BB A SRR - 0
SETHIE S MR  FORSAE Zuvio AR - BUBSEERY
BRI 2 AL 5 A B R R O RS R P
B - TTRBEIE IR« LA - ST S  BE AR AR R RS ) - BRAS
SR A S N BT A B RS R - N B S R - BRI
B -
() SRR

RGBS EREH - BEREBLUL IR, -
L. BT

R VA B T B R RS BT U Tt s 1%, » BRI
& o FIE BIEREOTEENE - WO ART AR RS T KR R T DL
S ERETA RIS I T LU BT - EBTIRS T B -
B RS R B 1 -
2. FUEREEET

SR B R S T L ETRAE 112 % - ERRIR 3 YRR BB
EB  LUINGL S BB SRR RTRED [ AR LS - (R R B - 13
PR R B BRI T ~ HEsB AR A 5 B A BB
BRI » LUK FH SR AR TEHENT S8R BT - AR A MR
i~ SEATEIREIBAR - SRR Bt s I o TS HR A IR - PR b
SR T RSN HE AR Zuvio T HEEFTRIBESY » FAEE B
FEELITE (B - TR RO - HRMRE - R - b -
IR (FRREET)) - REEER CRMRER - GE) -
3. R

T B R RS R e — I (TR 0 (B A ARG
(B A -
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Al s S it CmEEE

B 1 A#7E POGIL HE B iz

= IR TR RN
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HESE S ERAE - SREE U R ER SR ES - iA ZEESH © J
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(—) Sl

DARBARINERE G 2 EUS > BOR—Hr A il rT - WA RS LA R B
FIGE ~ EAEERAE - BiRes g - (LEHRE R SRVl 2 =B ER
FEmtE i - sUEEEREERET (B FEERIEEE ZABSERIHE © 1
gt e E st PR sUERIERGRAET B TTdR - A A B - 2IF
R~ HZEREL G ERE IR TRTHL -
(=) SHE

TR BEGE R HF R AMRE CHVEE RN T L 1 2 5 pfyaEsr - B H
Fo - EASE T RSB S BN R EEE - 1 pRRIEEAFE > 5 rFRRIEEHE
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TR | EEATRUAERARA U B RERE 7 1T S5RGBT a2 8l | AR
FIARGEZEAERA Ry 442 (p<.001) ; SBARTEL 3R HIFR | 8Y 7 ARG ZEER
By .830 (p<.001) > BEURAWSTERANSHEE T B EA BIFATSHERHE -
(=) ZRAIE

KRIAFEERZ T b R T AR ANV ER AR, © BiEE A N EFHEERE
HE (IRAT) -~ EIRGEFEHEENE (GRAT) -~ BEFHAESH - = I EE
RGBSR O BEE S DUIARTS < IRAT ~ BEgTRASHBIRZ 2 A8
ifi GRAT ~ =y B USSR S A2 RE B 8 - 2L R
%R IRAT FIEERTAGS B AW HE L 5 B E R AR BIRE S8
EEERENE (GRENSERIEAER ) ERRE -
() FEERIEEHEER AR ER

AWHFTERFIRY Likert 71 B8R REER G —md] - CHROHIZEE > Rl AR
TR - BB R ZERE - t5tE iz POGIL 2 2 Rt EE et
rREAHRk TEEBER | 0 WEES MR HE MR EBEERESR - #ETE
FRERAS - #% AR ERUE R 56 124 AR - DITERZL
(Principal Axis Factoring) #{TERREMERZ T » HRZE AR 2R BT
NEAE B MR > (Y 15 BIE BRGNS - AEFRLFERH (ERZE - I
WFFEE MR & A A By l4a T T ERME HEORRE ) B T ERREEES
Zn o [E— TEHRIEEERGEE ) 0 BIEEE CRE B RRIIHVE TR IETT R AUEE
NZ M Bl " AREREN AR EZNEES , > BEEEER
52.24% > NE—E4A(SE Cronbach’s o {H £y .988 5 HE "EHREIEES, >
EEERAEIE BRI - Gl T E AR IR E R & (4%
RETHVEI SR B RHE B AHE EH N |, » e R E [y 31.20% > Cronbach’s o {H
Fy 876 « By ERILGTEREEEE [y 83.44% » Cronbach’s o {H £y .982 - FH4fl 2
RZ S irés R 1 Frn -
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%=1
BERRERREIMEER
FE SREER  EREE
ieH H SRE (G5
L. gﬁ%ﬁﬂ’ﬂ%{%ﬁiﬁ@éii’%ﬁ?ﬁﬁ%&%?@ﬁ&%ﬁ%ﬁ T REFIERA A 88 37
2. RSRRERVEER T A R B B Pl T A SFUsk Ay KR L LA R AT E2 5 HY a4 n
KGRz
3. AR RE HEBALH B AURE 83 41
4. E%;@ié%%f%ﬁﬁﬁﬁ%% o ERTAETE 5 B4 B AR A 8 m
5. ASRERESET T BRI H BEEE EETT 82 45
6. ASRIZRE LRI IRAR LT G S B A HYRE .80 53
T AEPRETERE EREAEBREE T sEfE R ST B RE .80 52
8. BIMATRIEHE - (MR ERE T RE(R e R E B E N 29 44
EE B ' '
9. AIRERE H B RUE R 2 T &R AR A T RE 77 52
10. BEGIM S - ARSIV EFEE A IEEHTEE) 76 55
11 ASRERE S B BRI S HYAE 71 .60
12. ASRIEHY R T sURE TR T I P L T RE A RE 68 41
13. ASMEAE 7 A RE SR BB N B & (R ELE B A RE 46 .85
14. iggﬁ%ﬁﬁﬁ%ﬁﬁﬁﬁ Px & VST ARARAE IRV ISR L S R A 29 79
15 fEfaTRE EREAVIERE T - A MIREEsTam S A FAVE 5 66

R BRI AR RERTT

9 ~ 3575

AWTFEeLAGEET e SPSS 25 MEfTERE I E R RIENZR 2T - LAt
actEgest - BN EEE M (One-way ANOVA) [H% 55 —(E B 72 [ -
POGIL M AEARUHH NP AR EERAGERE ? ;AL > By T IRER oA e
S PG HERE RGN Z 78 ARWTFE DALY B AR 2 AR BRI (58 FHAE TR AG. SmartPLS
LTINS R R/ [\ /574 (Partial Least Squares, PLS) #EfT34fT - A
e 2 AN E TERER G PLS /MR ANt B S84 577 HERE
M E—E HEE R AR S (53 (S > 2016) - KIEHEA] PLS 4565
RAEENRREGEE (BE) PSSR SHEZ AT -

64



LA PR KT

B~ R

— ~ POGIL T ERUH L B E =R

B TR POGIL H(E R A5 AE I IR A 1) (LR B BRI » AWIE (e
B B AR 8 2 A I 155 DRSO B AR R ) B 404 ~ T4~ (47
41 > FELUEN T2 B LR LS S R S T M - 57
PSR T o R B B I B SRR S T ST
SR L SEAC G LRI R A B o AL AR SR AR A R
SR o ENERIE - B SGE R EG FBEEER (F = 47.,
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The Effect of POGIL Model on Eliminating the Gap

in Undergraduates’ Chemistry Learning Qutcomes

Juei-Yu Chiu!  Hsin-Hui Wang?
Abstract

Chemistry experiment class is an important teaching field to develop students’ scientific
skills and competencies, however, teachers are often unable to conduct inquiry-based teaching
and in-depth discussions in the classroom due to the pressure of teaching time. The first purpose
of this research was to explore whether process-oriented guided-inquiry learning (POGIL) can
eliminate the gap in the learning of chemical knowledge among undergraduate students with
different levels of prior knowledge. The second purpose was to determine the effects of
undergraduate students’ prior knowledge and engagement on their three learning outcomes—
subject knowledge, self-efficacy, and teamwork belief. Fifty-six students taking general
chemistry experiment course participated in the 16-week POGIL teaching intervention.
Another 50 peers were selected as the control group. Descriptive statistics, one-way analysis
of variance, Pearson correlation, and partial least squares were used. This study found that the
academic knowledge performance gap of the students with high, medium and low prior
knowledge is significantly reduced after the intervention of POGIL teaching. In addition,
students’ prior knowledge can effectively predict their subject knowledge, and engagement can
effectively predict their self-efficacy and teamwork belief. This research confirms that POGIL
has a positive impact on the improvement of undergraduate students' learning outcomes, and it
can be promoted in chemistry experiment class.

Keywords: Prior knowledge, Engagement, Process-Oriented Guided-Inquiry Learning,
Learning Outcomes
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